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ABSTRACT
A Descriptive Study of NCAA Life Skills Programs in the Big Ten Conference
Marc Joseph Williams
The purposes of this study were: (1) To determine if Life Skills Programs exist in all of the 14
Big Ten Schools, (2) To determine if the NCAA Division I-A Life Skills Commitment
Statements were utilized at all the Big Ten Schools and (3) To determine how Big Ten
administrators perceived Life Skills Programs are across all 14 Big Ten Universities.
It was anticipated that all Big Ten colleges had a Challenging Athletes’ Minds for Personal
Success Life Skills Program on their campus. All Big Ten Life Skills administrators perceived
their programs to be effective.
A written questionnaire based on the literature was constructed to answer the three research
questions posed by the researcher. Upon IRB approval, the questionaire was emailed to the Big
Ten administrators of the Life Skills Programs. The following universities located within the Big
Ten conference were requested to participate: Indiana University, Michigan State University,
Northwestern University, Ohio State University, Penn State University, Purdue University,
Rutgers University, University of Illinois, University of Iowa, University of Maryland,
University of Michigan, University of Minnesota, University of Nebraska, and University of
Wisconsin.
The questionnaire consisted of two parts; each part took approximately 20 minutes to complete.
The researcher made follow up phone calls if the subjects did not respond to the emailed
questionnaires after two weeks. Ten of the fourteen Big Ten administrators participated in the
study. The researcher found that all ten (n=10) schools offered Life Skills Programs, All ten
(n=10) schools provided five of the Life Skills Commitment Statements and all ten (n=10)
schools reported their Life Skills Programs were effective.
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1
CHAPTER I—INTRODUCTION AND STATEMENT OF THE PROBLEM
Introduction
In 1989, the Knight Foundation formed the Knight Commission on Intercollegiate
Athletics. The commission’s goal was to improve the state of intercollegiate athletics through a
reform agenda encouraging, among other things, greater focus on the welfare of student-athletes
(Hesburgh & Friday, 1991). The Knight Foundation was concerned that abuses (e.g., gambling,
professionalization, and commercialization) in National Collegiate Athletic Association (NCAA)
Division I-A college football and basketball threatened the integrity of higher education
(Hesburgh & Friday, 1991). In 1991, the Knight Commission on Intercollegiate Athletics
published their first report, Keeping Faith with the Student athlete. The report recommended the
goals and principles set forth by the department of intercollegiate athletics be a derivative of the
university mission. The report suggested that NCAA Division I university presidents exercise
control over athletics on their campuses. The report suggested academic integrity should include
the principle that student-athletes would not be admitted to the university unless they show
promise of being successful in courses that would lead to a degree. The commission demanded
that universities and their athletic departments put “principles into action” by moving reform
from “rhetoric to reality” (Hesburgh & Friday, 1991, p. 35). As a result of recommendations
offered by the Knight Foundation, the NCAA Foundation and Division I Athletic Directors’
Association created the CHAMPS/Life Skills Program for student-athletes in 1991.
In 1994, after several years of development, the CHAMPS/Life Skills Program was
launched for NCAA members. Over 50 NCAA institutions participated in the inaugural
orientation session for administrators from around the country. These campus programs were
encouraged to partner with other offices on campus such as the career center, counseling center,
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multicultural affairs, and residence life, among others, to create meaningful, relevant Life Skills
Programming for student-athletes centered on a commitment to academic excellence, athletic
excellence, career development, personal development, and community service.
The CHAMPS/Life Skills Program was initially proposed to member schools without
requiring a fee for the NCAA providing the program material to member schools (Wright, 2002).
According to the NCAA CHAMPS/Life Skill pamphlet, NCAA member institutions committed
to starting a CHAMPS/Life Skills Program should adhere to four conditions when implementing
the program (2005). First, there needed to be support from campus administrators. Second, there
needed to be involvement from a student-athlete advisory committee with the purpose of
evaluating the needs of the student-athlete. Third, an on-campus advisory team comprised of
interested faculty staff and administrators was needed. The fourth suggested condition was
creating a method for tracking the needs (e.g., academic, social, spiritual) of the student-athletes
through focus groups and surveys (NCAA CHAMPS/Life Skill pamphlet, 2005).
Schools were expected to deliver the CHAMPS/Life Skills Programming through classes,
seminars, workshops, speakers, social events, community service activities, and/or orientations.
Schools were required to take responsibility for funding and implementing various programs.
The NCAA encouraged schools to provide funds to send a representative to the annual
Orientation and Continuing Education Conference (NCAA CHAMPS/Life Skill pamphlet,
2005). The purpose of the conference for various CHAMPS/Life Skills administrators is to share
information and knowledge about issues facing CHAMPS/Life Skills Programs across the
country.
Chickering and Reisser’s (1993) Theory of Identity Development served as a foundation
for the CHAMPS/Life Skills Program. The authors feel that it takes mastering content, gaining
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intellectual sophistication, and building a wide variety of skills for the student. The Identity
Theory focuses on seven vectors of development which contribute to the development of the
identity. These vectors are: Developing Competence, Managing Emotions, Moving through
Autonomy toward Interdependence, Developing Mature Interpersonal Relationships,
Establishing Identity, Developing Purpose, and Developing Integrity.
Student athletes who identify more with their athlete role are said to have a higher
athletic identity (Brewer, Petitpas, & Van Raalte, 1993). Ferrara (2014) indicated that studentathletes in revenue producing sports had higher athletic identities than athletes in non-revenue
producing sports (Murphy, Petitpas, & Brewer, 1996). Murphy and Ferrara (1996, 2014) also
found that student-athletes with higher athletic identities displayed less career maturity. Based on
the overall development of the student-athlete and Chickering’s Theory of Identity, the NCAA
created five distinct commitments that provide a framework for enhancing the quality of the
student-athlete experience.
The CHAMPS/Life Skills five distinct commitments are:
1. Commitment to Academic Excellence
2. Commitment to Athletic Excellence
3. Commitment to Personal Development
4. Commitment to Career Development
5. Commitment to Service
It was the belief of the NCAA leadership and governing boards that the implementation of the
five commitment areas of emphasis would assist student-athletes during their tenure on and off
campus, and would assist in their transition from college to life after school (see Table 1 for the
CHAMPS/Life Skills Commitment Statements).
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Table 1. CHAMPS/Life Skills Commitment Statements
A commitment to academic excellence is to
support the academic accomplishments and
intellectual development of each student-athlete.
This includes study skills, goal setting, time
management, academic counseling and advising,
monitoring academic progress, registration,
curriculum, awards, honors and academic
recognition.
A commitment to athletic excellence will
Commitment to Athletic Excellence
encourage sportsmanship, fairness, and equity.
The program should provide facilities, staff,
support services that are dedicated to the success
and welfare of the student-athletes.
Commitment to Personal Development A commitment to personal development focuses
on health, wellness, leadership, goal setting,
decision-making, time management. Personal
development might also include specific areas
such as nutrition, development of self-esteem,
understanding diversity and fiscal responsibility.
A commitment to career development places a
Commitment to Career Development
priority on developing student-athletes for life
after college. This might include: setting
career/life goals, career assessment, planning,
internships, summer employment.
A commitment to service encourages studentCommitment to Service
athletes to give back to their campus and
surrounding communities. Student athlete may
individually, or with a team, take part in a
community service project such as reading at
local elementary schools.
Note. From Wisdom, T. (2006). Assessing the effectiveness of the NCAA CHAMPS/Life Skills
Program model at meeting the developmental and psychological needs of Division I studentathletes. (Unpublished doctoral dissertation). University of Northern Colorado, Greeley.
Commitment to Academic Excellence

According to the NCAA CHAMPS/Life Skill pamphlet (2005), each member school was
required to have a full-time staff member to manage the CHAMPS/Life Skills Program. It was
the responsibility of athletic programs at Division I schools to hire program
directors/coordinators who would be able to implement a CHAMPS/Life Skills Programs for
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their student-athletes. Goddard (2004) reported the CHAMPS/Life Skills Program at the
University of North Texas, called the Resources and Preparation: Tomorrow is Our
Responsibility (RAPTOR) program, used the five Commitment Statements in their
programming. Many of the core ideas of the CHAMPS program were implemented in the
classroom, but the focus remained on the development of leadership skills. Most schools only
had one person administering the CHAMPS/Life Skills Program and limited budgets. Some
schools had CHAMPS/Life Skills budgets of $25,000, though most managed the program on
$2,500 or less (Goddard, 2004).
A successful CHAMPS/Life Skills Program that addresses each of the five areas of
commitment should lead to greater total development for student-athletes (Wisdom, 2006). The
more experienced athletic department administrators, as well as administrators from larger
institutions, tended to report higher institutional effectiveness in implementing the NCAA's
CHAMPS/Life Skills Program's instructional resources/strategies (Murdock, 2010). Athletic
departments may benefit from retaining individuals who are familiar with and have participated
in a given school's CHAMPS/Life Skills Program for a longer period of time, as opposed to
hiring individuals with little or no experience with that specific institution's programming
(Murdock, 2010).
Over the past twenty-three years, the title CHAMPS/Life Skills was initially used by
NCAA Division I schools to define the CHAMPS/Life Skills Program and its components. The
NCAA is currently evaluating the future name of the program because the title does not clearly
represent or define services rendered by the various CHAMPS/Life Skills programs across the
country, according to Jason Paysinger, Assistant Director of Leadership for the NCAA, (personal
communication, July 10th, 2014). Many schools have different names for their CHAMPS/Life
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Skills Program, but they all utilize the original 1991 CHAMPS/Life Skills statements. A
common feature of the CHAMPS/Life Skills Program is the flexibility offered to member
institutions (Wisdom, 2006). However, with that flexibility there has been inconsistency in
programming offerings, depending on the varied mission and priorities from school to school.
While there are differences in programming, funding, and resource availability at each
institution, all CHAMPS/Life Skills follow the basic program model and seek to implement
services that features the CHAMPS/Life Skills Commitment Statements (Wisdom, 2006).
Over the past 20 years, there has been an influx in the number of students going to
college. According to the U.S. Department of Education, National Center for Education Statistics
(2013) enrollment in degree-granting institutions increased by 43% between 1991 and 2011. The
enrollment from 2001-2011 increased 32%, from 15.9 million to 21.0 million. This has also
increased the number of student-athletes, which leads to the increase in student-athletes cost and
revenue generated by college team sports. While record television contracts continue to ripple
through the nation’s five major college sports conferences, students continue to help pay the bills
for many of the largest athletic departments (Dodd, 2014).
In 2013, college athletics experienced the biggest revenue producing year since the
inception of college sports in 1852. Men and women sports combined $12.6 billion in revenue
(Smith, 2014). Smith reported the NCAA had a 14-year, $11 billion TV deal with CBS and
Turner Broadcasting for the NCAA Tournament, and ESPN will soon pay $470 million per year
just for the new college football playoff. A large percentage of that money subsequently gets
funneled to the nation’s collegiate athletic departments via their conferences (Smith, 2014). Most
of the time, the size of the payout corresponds with how well a conference’s teams perform on
the football field or basketball court, which in turn means that the biggest checks get sent to the
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nation’s power conferences. Those conferences—the ACC, Big Ten, Big 12, Pac-12 and SEC—
will collect a combined $311 million just from bowl games and NCAA Tournament payouts this
year (Smith, 2014).
Many schools lack the resources to create a well functioned program. A successful
CHAMPS/Life Skills Program takes the support and commitment of dedicated athletic directors,
coaches, and student-athletes, according to Morgan State University Athletic Director Floyd Kerr
(personal communication, June 3rd, 2014). In 2014, the NCAA Leadership Development unit
provided personal and professional developmental opportunities for student-athletes, coaches,
and administrators throughout Division I, Division II, and Division III colleges, according to
Paysinger (Personal communication, July 10th, 2014). Paysinger’s responsibilities in his position
at the NCAA is to administrator four of the major student-athlete programs: Student Athlete
Leadership Forum, NCAA-AFCA Future Football Coaches Academy (FFCA), NFL-NCAA
Summit (there are four programs within the summit), and Life Skills (NCAA, 2014).
To reiterate, since the establishment of the CHAMPS/Life Skills Program in 1991, the
universities had no programming established for student-athletes. There was no mandatory
programming for the universities to follow as they attempted to implement the NCAA
CHAMPS/Life Skills Program. The researcher evaluated the lack of original programming at the
universities and considered the university’s various missions, anticipating that the
CHAMPS/Life Skills Program implemented by the university would be based on the needs of the
student-athletes at each school.
To date, few scholars have systematically analyzed CHAMPS/Life Skills Programs
located at NCAA Division I-A schools. Since the NCAA’s inception of CHAMPS/Life Skills
Program in 1991, there has been limited research on the successfulness of the various
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CHAMPS/Life Skills Program. Farrell (1996) was one of the first to systematically critique
CHAMPS/Life Skills Program perceptions of student services by athletic administrators at
NCAA Division I-A CHAMPS/Life Skills schools. In addition, Wright (2002) focused on
analyzing Division I-A CHAMPS/Life Skills Programs. Several scholars (Wright, 2002;
Goddard, 2004; Murdock 2010) investigated perceived effectiveness of the CHAMPS/Life Skills
Program. All three researchers found that CHAMPS/Life Skills Programs were effective, met the
developmental/psychological needs of student-athletes, and that effective instructional strategies
were implemented.
Wright (2002) analyzed the status of the CHAMPS/Life Skills Programs during 20002001. Major findings revealed the range length of employment as a program coordinator was one
to three years, and indicated they frequently or very frequently spent time administering other
programs in addition to CHAMPS/Life Skills. The NCAA CHAMPS/Life Skills Programming
continues to change. Farrell’s (1996) research was limited to 180 CHAMPS/Life Skills
Programs, of which only 103 responded. Wisdom’s (2006) study discovered CHAMPS/Life
Skills Programs varied heavily across member NCAA Division I-A institutions, making it
difficult to determine the most commonly used practices of a typical program. The response rate
in the study was minimized based on the time involved in responding to the survey and lack of
interest by the student-athletes to participate in the survey (Wisdom, 2006). The survey response
rate was highly skewed towards a Caucasian freshman student-athlete population. After the
researcher spoke to five leading Division I Life Skills Directors, the original “CHAMPS/Life
Skills” name changed numerous times since 1991. The researcher will use the term “Life Skills”
when referring to CHAMPS/Life Skills since it is the preferred term, based on the researchers
conversations with the Life Skills Directors.
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Statement of the Problem
The purposes of this study were:
1. To determine if Life Skills Programs exist in all 14 Big Ten Schools.
2. To determine if the NCAA Division I Life Skills Commitment Statements were utilized
at all of the Big Ten Schools.
3. To determine how Big Ten administrators perceived Life Skills Programs across all Big
Ten universities.
Significance of the problem. Today administrators, coaches, and the general public are
concerned with the overall well- being of college student-athletes. To date, few empirical
research studies have been conducted to analyze the effectiveness of the NCAA Life Skills
Programs on college campuses across the United States. In 1991, the NCAA CHAMPS/Life
Skills program was developed to enhance student-athletes’ personal and professional
development. The results of this study will provide a descriptive analysis of Life Skills
Programs at NCAA Big Ten schools.
Scope of the Study
All of the 2014 Big Ten colleges offering Life Skills Programs (n=14) were asked to
participate in this study. The Best Practices of the Life Skills Program Survey developed by
Murdock (2010) was used to answer the three research questions posed by this study.
Research Questions
The research questions included:
1. Do Life Skills Programs exist at all Big Ten schools?
2. Are the 5 Life Skills Commitment Statements being enforced at all Big Ten schools?
3. Are Life Skills Programming effective at all Big Ten schools?
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There were two reasons for developing research questions one and two. First, the researcher
found that by doing a Google search it was easy to find out if all schools in the Big Ten offered a
Life Skills Program by what they stated on their websites. Based on the researcher’s pilot study
(2014) examining Life Skills Programs from six NCAA Division I conferences, the researcher
reported some schools advertise on their websites that they have a Life Skills Program. After
speaking to the Life Skills administrators, two of the six schools did not offer such a program.
Some of the reasons the schools did not offer Life Skills Programs varied. “Not having
personnel” and “inadequate budgets” were the most common reasons given.
The second reason for developing the questions one and two was that schools from the
researcher’s pilot study also suggested the schools advertising Life Skills Programs on their
websites did not enforce the five Commitment Statements. Reasons explaining why some
schools did not enforce the five Commitment Statements included lack of budgets and their
athletic department’s emphasizing one Commitment Statement over another.
In this current study, the researcher wanted to find out from Life Skills administrators
from the Big Ten Conference if the Life Skills Programs advertised on their websites actually
existed. The researcher also wanted to know if all the Life Skills Commitment Statements were
used in their programming for student-athletes.
Upon IRB approval, a questionnaire was emailed to the administrators of the Life Skills
Program. The following universities located within the Big Ten conference were requested to
voluntarily participate: Indiana University; Michigan State University; Northwestern University;
Ohio State University; Penn State University; Purdue University; Rutgers University; University
of Illinois; University of Iowa; University of Maryland; University of Michigan; University of
Minnesota; University of Nebraska; University of Wisconsin.
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The questionnaire consisted of two parts. Each part took approximately 20 minutes to
complete. The researcher made follow up phone calls if the subjects did not respond to the
emailed questionnaires after two weeks.
The current project expanded on Murdock’s (2010) study by adding questions based on
the written feedback received from athletic administrators of Life Skills Programs who worked
in college athletics ten years or more and who had a personal relationship with the researcher.
Based on the feedback, some additional questions were added to Murdock’s (2010) original
question:
1. What is the participation of your revenue generating sports in your Life Skills Program?
2. What is the male/female ratio in participation in the /Life Skills Program?
These questions were added to gain an understating of what programs make Life Skills Program
attendance mandatory for the student-athletes. The researcher chose the Big Ten Conference of
the NCAA for several reasons:
1. The Big Ten is the oldest conference in the NCAA and has a stellar reputation for
academic excellence and quality academic programs. It is also a national leader in broadbased programming, student-athlete welfare, gender equity, and innovation. In 2007, they
became the first national conference-owned television network.
2. The University of Nebraska-Lincoln’s Life Skills Program is one of the first programs
established in the country— considered by many to be the best—and is a model program
for other universities in the United States. The administrator for Life Skills at the
University of Nebraska-Lincoln Keith Zimmer is considered to be the leading expert on
developing elite Life Skills Programming. In addition, the University of Nebraska-
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Lincoln also leads the nation with more academic All-Americans than any university in
the country since 2000.
Nebraska's rich tradition of academic excellence is solidified on the national level
through the University's dominance of the CoSIDA/Capital One Academic All-American
awards. University of Nebraska student-athletes from all sports teams combined far
exceed any other school in the country. Nebraska had a nation-leading total of 315
CoSIDA/Capital One Academic All-Americans (as of March 11, 2015).
3. Two of the Life Skills Directors in the Big Ten conference were selected to serve on the
NCAA’s action team because of their expertise on their past experiences developing well
respected Life Skills Programs at their respective universities. The 18 member action
team is charged with defining the profession of Life Skills, bettering the emerging lives
of NCAA student-athletes, and supporting membership professionals, as well as
providing both student-athletes and administrators with tools to be successful. The
members were chosen based on their leadership and reputation for having elite Life Skills
Programming at their institutions. The Big Ten had the most representatives from a
conference on the action team and the researcher felt they would be able to gain better
insight of the NCAA’s direction of Life Skills in the future for college athletics.
Basic Assumptions
The following were the basic assumptions:
1. All participants will answer all questions completely, openly and honestly.
2. All participants will have knowledge about their Life Skills Program.
3. At least 50% (n=7) of participants will participate in this study.

13
Limitations
The limitations of the current study include:
1. The generalizability of findings. The participants were directors of CHAMPS/Life Skills
Programs in the Big Ten Conference. Having participants from one conference can
provide the researcher with a glimpse into CHAMPS/Life Skills Programs. However, the
findings from this study may not be generalizable to Life Skills Programs nationwide.
2. The data collected reflected the status of the Life Skills Programs offered during the
period of the investigation in the Big Ten Conference, which was the 2014-2015
academic year.
3. Big Ten institutions vary by mission, location, student population size and mission.
4. Since the respondent schools vary, the results make it difficult to determine the most
common practices of a typical CHAMPS/Life Skills Program in the Big Ten Conference.
Delimitations
The study was limited to Big Ten CHAMPS/Life Skills Program administrators on their
campuses who had access to the questionnaire.
Definitions of Terms
For the purposes of this study, the following terms were utilized:
Academic Progress Rate (APR): the annual academic progress rate. The NCAA agreed the
terms of the APR rate below .930 (equivalent to a 50% graduation rate) are subject to penalties.
The rate captures scholarship student-athletes entering the institution and calculates eligibility,
retention, and graduation. The “snapshot” is calculated for every sports team during the academic
school year. Each student-athlete receiving athletics aid on a team has the ability to earn two
points for every term of full time enrollment. One point is awarded if the student-athlete
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is academically eligible to compete the following regular term, and one point if the studentathlete is retained by the institution (Satterfield, 2004).
Career Transition: The movement and selection of a student-athlete from college career to
career. According to the NCAA Life Skills instructional materials, it is the enhancement of skills
in career development during freshman-senior years and post-college.
CHAMPS/Life Skills: (Challenging Athletes Minds for Personal Success): Its mission is to
provide services and support to the members, public, and media to develop and enhance the life
of the student-athlete through educational programs and resources focusing on gender equity,
student-athlete welfare, and life skills. The five program Commitment Statements are:
Commitment to Academic Excellence, Commitment to Athletic Excellence, Commitment to
Service, Commitment to Professional Development and Commitment to Career Development
(NCAA, 2002).
CHAMPS Program of Excellence Award: An award given by the Division I Athletic Directors
Association to institutions that exhibit a high level of excellence in the implementation of the
CHAMPS program. The CHAMPS Program of Excellence award is awarded by the Division I
Athletic Directors’ Association based on criteria that programs have demonstrated proven
excellence in all five commitment areas of CHAMPS.
CoSIDA All-American: College Sports Information Directors of America (CoSIDA) was
founded in 1957 and is a 3,000+ member national organization comprised of the sports public
relations, media relations, and communications/information professionals throughout all levels of
collegiate athletics in the United States and Canada. It is the second oldest management
association in all of intercollegiate athletics.
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Life Skills: An active way to prepare students and student-athletes for success in their academic
and athletic college careers and beyond. It is a means to provide transferable skills to young
people.
Life Skills Director/Coordinator: A staff member designated at each institution to help
implement and deliver CHAMPS/Life Skills Programming. This person oversees the Life Skills
Program at the university.
National Collegiate Athletic Association (NCAA): A non-profit association that regulates
athletes of 1,281 institutions, conferences, organizations, and individuals, and organizes the
athletic programs of many colleges and universities in the United States and Canada. The
primary purpose of the association is to maintain intercollegiate athletics as an integral part of
the educational program and the athlete as an integral part of the student body. It is
headquartered in Indianapolis, Indiana (NCAA, 2002a).
NCAA Division I Institutions: An educational institution designated as a Division I member
must sponsor at least seven sports teams for male students and seven for female students. Among
many other criteria for Division I designation are the number of contests played against other
Division I teams and the number of home games played during the season (Howard-Hamilton &
Watt, 2001).
Student Athlete Advisory Committee (SAAC): A committee made up of student-athletes
assembled to provide insight on their experience. The SAAC also offers input on the rules,
regulations and policies that affect student-athletes’ lives on NCAA member institution
campuses (NCAA Publications, 2014).
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CHAPTER II—REVIEW OF THE LITERATURE
The purpose of this chapter is to:
1. Describe the literature relating to the history of college athletics and the NCAA
legislation and reform.
2. To describe the development of Life Skills at all the Big Ten schools and NCAA
Division I colleges/universities.
Overview of the History of College Athletics
A brief overview of the history of college athletics in America (from the first recorded
college event in 1852) suggests contradictions and conflicts in the use of the term “studentathlete.” In 2014, the debate still continued on the use of the term “student-athletes” by college
administrators, the lay public, and the NCAA. The term “student-athlete” was deliberately
ambiguous. College players were not students at play (which might understate their athletic
obligations), nor were they just athletes in college (which might imply they were professionals).
That they were high-performance athletes meant they could be forgiven for not meeting the
academic standards of their peers, and that they were students meant they did not have to be
compensated, ever, for anything more than the cost of their studies. “Student athlete” became the
NCAA’s signature term, repeated constantly in and out of courtrooms (Branch, 2011).
Inter-collegiate sports in the United States began in 1852 when crews from Harvard and
Yale met in a challenge race in the sport of rowing. As other sports emerged, the public outcry
for greater oversight of college sporting events emerged by the beginning of the 19th century. For
example, during the 1905 season alone, records indicated 18 college and amateur players died
during games. President Theodore Roosevelt met with 13 football representatives in college
sports at the White House. The purpose of the meeting was to reach a consensus regarding the
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need to reform college sports to improve the safety of the student-athletes. The meeting led to the
formation of the Intercollegiate Athletic Association of the United States (IAAUS). This
organization was the governing body for college sports. One year later, in 1906 the IAAUS
changed its name to the National Collegiate Athletic Association (NCAA).
The African American Athlete and Coach in the late 1800’s-1920
It should be noted that during this time period, the role of the African American athlete
and coach was taking shape in America. The first Black college coach was Abram Molineaux
Hewlett. He was the first director of physical education at Harvard University from 1859 through
1871 (Harrison, 1999). The first Black college football game was played on Thanksgiving Day,
1892 between Johnson C. Smith University and Livingstone College of Salisbury, both in North
Carolina. J.C. Smith won 4-0 (Harrison, 1999). William H. Lewis, considered by many
authorities as the finest football player of the decade, played for Amherst College in
Massachusetts from 1890-1893. He later became a football coach at Harvard (Harrison, 1999).
There were other Black football heroes in the 1890s. W.T.S. Jackson was an outstanding runner
at Amherst, and a teammate of William H. Lewis. George A. Flippin was a halfback for the
University of Nebraska in 1892, 1893, and 1894. William L. Washington played for Oberlin
College in Oberlin, Ohio, in 1897, 1898, and 1899 (Harrison, 1999).
Two of the greatest football players of all time made their appearance on American
gridirons during the second decade of the century. The first was "Fritz" Pollard. Pollard became
the first African American to play in the Rose Bowl in 1917. The second was Paul Robeson. He
was named All-American in 1917 and 1918. Robeson also starred in basketball, baseball, and
track, and was an exceptional student. He was one of ten men in Rutgers University’s history
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who won four varsity letters as an undergraduate. He was also a member of Phi Beta Kappa
honorary scholastic society (Harrison, 1999).
Although there were some successful African American’s in college sports during this
time period, in the 1920s the NCAA focused its energies on two significant issues that faced the
association. The first was governance issues, and the second was developing rules, policies, and
procedures for NCAA sports. However, during this time period the NCAA spent little time on
academic success issues facing the student-athletes, including graduation rates, college entrance
standards, issues of race and race relations, and gender issues. Nonetheless, college sports
expanded in scope, increasing the number of participants and revenue generated through the
college sports enterprise. Once again the term “student-athletes” came to the forefront. The
NCAA soon realized college sports was becoming a big business and needed to be regulated to
ensure overall student success. In 1948, the NCAA passed a set of regulations called the Purity
Code (later renamed the Sanity Code) which permitted student-athletes free tuition and meals,
but required that part-time jobs be legitimate with commensurate pay for their work (Brown,
1999).
The NCAA was entering a new era in which its enforcement authority was increased.
However, the need to support the funding for coaches’ salaries, facility expansion, equipment
purchases, and stipends to support student-athlete scholarships continued to escalate. One
example of this escalation was the NCAA negotiating its first television contract with an access
of one million dollars (Smith, 1987).
By the 1950s, the NCAA was concerned with protecting student-athletes from organized
gambling. According to Thelin (1994), the revelation of connections between organized crime
and college basketball existed heavily in society, specifically within intercollegiate athletics.
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There were several noted legal cases focused on point shaving in college basketball (Killinger,
2012). In 1951, less than 1% of students enrolled at predominately White schools (PWI’s) were
African American (Shulman & Bowen, 2001). However, the 1954 Brown v. Board of Education
Supreme Court decision marked the beginning of a dramatic increase in African American
enrollment at PWI’s, according to Allen (1992). This was also a time period when segregation
policies were dissolving, but was still commonplace as a social practice.

During the 1960s, many African American student-athletes began transitioning to
predominately White campuses. This was also a watershed decade in U.S. history. Many citizens
responded strongly to the Civil Rights Movement, making aggressive, widespread efforts to
address many of the wrongs imposed on African Americans for centuries. Increased Black access
to higher education was seen as one major solution to the problem of racial inequality; thus, the
decade witnessed the beginning of dramatic increases in the number of African American
students attending predominantly White colleges and universities. One area of difficulty was that
of the future of the African American male student-athlete (Harrison, 1999). Many African
American male student athletes focus was to play professional sports, while Dr. Edwards was
concerned about their education and them graduating with college degrees. As Dr. Harry
Edwards stated in many personal interviews over the years, “sport merely recapitulates society”
(Edwards, 1992).
Equality for Women
Policies such as Title VII in the 1964 Civil Rights Act mandated equity in employment
opportunities and decisions. However, further efforts are required to tackle the existing problems
of exclusion in college athletics hiring practices which—despite hiring policies—remain at the
forefront of these issues (Lapchick, 2008). Data from these reports provide a systematic measure
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of the outcomes of hiring policies and practices. Title VII made it “illegal for an employer to
discriminate against individuals on the basis of their race, sex, national origin, or religion, unless
it is a necessary and bona fide occupational qualification” (Baez, 2002). In 1972, educational
institutions were included in and covered by Title VII (Cooper, Kane, and Gisselquist, 2001).
Since then, educational institutions have a duty to make certain that their hiring practices reflect
the availability of women and minorities in the labor populations from which their employees are
selected (Busenberg and Smith, 1997).
By 1973, only approximately one-fourth of African American college students attended
HBCUs, while the majority attended PWIs instead (Allen, 1992), a trend that continues today.
Although African American enrollment at PWIs has increased significantly, African American
students at these colleges still encounter obstacles that sometimes lead to academic failure.
African American student-athletes are allowed access to predominately White institutions
because their athletic prowess helps generate revenue (Northcutt, 2013). Harrison and Lawrence
(2003) stated “one out of nine African American students on predominately White campuses is a
student-athlete on athletic scholarship, compared to one out of fifty White American students on
an academic scholarship.
In the early 1970s, university and college presidents were becoming more directly
concerned with the operation of the NCAA and graduation rates among their student-athletes for
three major reasons:
1. Enrollment began to drop, and expenses were increasing in athletics.
2. They personally came to understand their reputations as presidents were often tied to
the success of the athletic program, and they were becoming fearful of the NCAA's
enforcement authority.
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3. They wanted to find ways to attract the African American student-athletes to create a
winning athletic program.
By the 1980s, university presidents increasingly found themselves caught between the
pressures applied by influential members of boards of trustees and alumni—who often demanded
winning athletic programs—and faculty and educators—who feared the rising commercialization
of athletics and its impact on academic values (Smith, 1988). Many presidents were determined
to take an active, collective role in the governance of the NCAA, so they formed the influential
Presidents Commission in response to these pressures (Smith, 1988).
Noted sports sociologist George Sage witnessed an increase in college sports
commercialization and the public’s demand to win in big time college athletics. Sage eloquently
wrote about the perceived athletic and academic tensions between the goals and integrity of
higher education and economic interest and values of big time sports (Sage, 1993). The desire of
college administrators to generate funds for supporting the college mission was particularly
apparent during the 1980s. One of the biggest issues college athletics was facing during this time
period was the role of graduation rates. Many young men and women continued to be exploited
for their free labor, then turned out with no degree or meaningful improvement in their life skills.
This was a very real tragedy and national scandal. Academic disclosure—the power to gain
widespread support via a visceral connection with the public and Congress—is a way to stop this
exploitation (Splitt, 2009).
Graduation Rates
Graduation rates of Division I college athletes have been tracked since 1983 (Watt &
Moore III, 2001; Northcutt, 2013). While not perfect, graduation rates are one of the best
indicators of academic success in college. In most cases, consideration for a professional job

22
requires a college degree. Many researchers (Beamon; 2008; Donnor, 2005; Harper, 2012;
Harper, Williams, & Blackman, 2013; Harrison & Lawrence, 2003; Northcutt, 2013) noted that
some student-athletes are academically unprepared for college, and a gap exists in the graduation
rates of African American student-athletes compared to Caucasian student-athletes.
In 2006 the NCAA reported that African American football players graduated from
Division I institutions at a rate that was 13% lower than that of their Caucasian teammates (62%
for Whites and 49% for African Americans) (Northcutt, 2013). There were also significant
differences in the graduation success rates of African Americans and Caucasians. In 2011,
Lapchick reported that at schools participating in college football bowl games in the 2011-2012
season, the average graduation success rate was 81% for Whites and 61% for African Americans.
While both African American and Caucasian football student-athletes graduated at higher rates
than their male non-athlete peers in the student body (40% and 60%, respectively), a gap
between African American and Caucasian students still remains (Lapchick, 2011).
The Beginnings of Controversial Legislation
In 1984, the President’s Commission asserted its authority, and the NCAA introduced
some controversial legislation, beginning with Proposition 48, which immediately passed. The
proposition focused on the need to provide academic entrance to ensure student success because
there was a growing need for college presidents to enacting various propositions resulting in
mandated academic eligibility requirements for freshman varsity athletes. Proposition 48
required student-athletes to have a minimum SAT score of 700 or an ACT score of 17 and a
minimum GPA of 2.0 in at least 11 courses in core subjects. In 1985, the President’s
Commission took dramatic action by exercising their authority to call a special convention to be
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held in June of 1985. This quick assertion of power led one sports writer to conclude that there
was no doubt who runs college sports; it's the college presidents (Smith, 1988).
Presidents were initially involved in a number of efforts to change the rules, particularly
in the interest of cost containment. These efforts were not all successful. Over time, however, the
presidents gained a better understanding of the workings of the NCAA, and they were beginning
to take far more interest in the actual governance of intercollegiate athletics (Smith, 1998).
Proposition 48
The first policy enacted by the NCAA that altered admission requirements for studentathletes was Proposition 48. Previously, only a 2.0 high school GPA was required for students to
be eligible to participate in inter-collegiate athletics. Proposition 48 included standardized test
scores to determine initial eligibility. By meeting these standards, students became eligible to
practice, compete, and receive athletic financial aid. While the focus of Proposition 48 was to
establish a national standard of admissions based on indicators of college success, requiring a
benchmark score on the SAT may be a disadvantage for minorities more so than for Whites.
Dr. Harry Edwards and Dr. Richard Lapchick, two renowned sports sociologists,
supported Proposition 48. However, Edwards felt that academic standards were too low (1983).
This communicated to a generation of Black athletes that they were expected to perform
academically as well as athletically (Lapchick, 1988). Proposition 48 required that incoming
freshmen have at least a 2.0 grade point average and a minimum SAT score of 700 or 15 on the
ACT in order to be eligible to play. Some believed the standardized tests are biased against
members of minority groups and the poor. After pressure from numerous high profile coaches,
such as Georgetown Men’s Basketball Coach John Thompson and Arkansas Men’s Basketball
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Coach Nolan Richardson, the NCAA introduced a less stringent proposition but to strengthen
eligibility rules and enforced Proposition 42.
Proposition 42
In 1989, the NCAA strengthened initial eligibility rules through Proposition 42. This
proposition eliminated partial qualifiers, which the NCAA estimated at 1,800 prospective
student-athletes over the last three years. It kept Proposition 48 requirements of a 700 SAT/17
ACT score and a GPA of 2.0 in core courses (Rosen, 2001). There continued to be growing
debate among coaches and athletic directors about student-athlete eligibility. As a result, the
NCAA proposed and enforced Proposition 16.
Proposition 16
In 1996, the NCAA enacted Proposition 16, which increased the admission standards for
freshman student-athletes at Division I schools, in an effort to improve graduation rates (Rosen,
2001). Results indicated that Proposition 16 increased graduation rates significantly for Black
student-athletes, and had no significant impact on graduation rates for White student-athletes
(Rosen, 2001). Results also indicated that graduation rates declined for Black student-athletes at
Division II schools, which may have been driven by students transferring to Division I (Rosen,
2001). As a result of the higher admission standard, Division I schools changed recruiting
patterns and relied less on freshman student-athletes—particularly Black student-athletes—to fill
scholarships. Even though fewer Black freshman student-athletes enrolled in Division I schools,
the overall number of Black student-athletes did not change, suggesting a greater proportion of
transfer students into Division I schools were Black (Rosen, 2001). During the ten years of
increasing academic standards, the NCAA implemented the Academic Progress Rate (APR),
another proposition to increase academic success and graduation rates among student-athletes.
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Academic Progress Rate (APR)
In 2005, the NCAA introduced the APR, and was described by the NCAA as a
measurement that provides a “real-time view” of a team’s academic success by tracking the
progress of scholarship athletes on a semester-by-semester basis during the school year (Bartlett,
2012). It was created to help provide a clearer picture of a team’s academic culture than
considering graduation rates (one of the preexisting measurements) alone.
The APR is calculated by allocating points for eligibility and retention. Each scholarship
player on a roster earns a maximum of two points per term, one for being academically eligible,
and one for staying with or graduating from the institution (NCAA). A team’s APR is the total
points of a team’s roster of scholarship athletes at a given time, divided by the total points
possible, and multiplied by 1,000. A perfect APR score is 1000. Programs that fail to achieve an
APR score of 930—equivalent to a 50 % graduation rate—may be penalized with the loss of
scholarships by the NCAA. Although academic and Life Skills support programs are provided to
student-athletes, the motives for their existence raise concerns for faculty. Due to the NCAA
legislation of Academic Progress Rate (APR), Division I institutions have become increasingly
concerned with keeping their student-athletes eligible and their sports programs from incurring
penalties (Northcutt, 2013).
The schools that have been mostly effected by the APR are HBCUs. In 2013, 15 of 18
teams penalized for insufficient academic progress were from HBCUs (that’s three more than in
2012, and ten more than 2011). This statistic illustrates the extent to which those institutions –
which admit more first-generation and underprepared students than most universities, yet tend to
have fewer academic advisers—are being disproportionately affected (Grasgreen, 2013).
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Six schools from the Southwestern Athletic Conference will be banned from postseason
competition in several sports in the 2015-16 academic season. Many Presidents at HBCUs assert
that APR guidelines are imbalanced for institutions with limited academic development
resources. Texas Southern University President and SWAC Council of Presidents Chairman John
Rudley criticized the NCAA for holding HBCUs, and other limited resource institutions, to
similar standards as BCS and power conference Division I schools with higher budgets for
compliance and academic development. The average graduation rate for all students at HBCUs is
36 %. The NCAA’s APR 50% minimum student-athlete graduation rate requirement is such a
high standard that most HBCUs and other limited resource institutions cannot meet that standard
(Gray, 2014).
APR and Historically Black Colleges and Universities (HBCUs)
When the NCAA voted to raise academic standards in October 2011, it gave HBCUs and
other “low resource institutions” an extra year to come into compliance (they have until 201617). The association also dedicated about $6 million over the next several years to help those
institutions meet the new standards (Grasgreen, 2013). In 2012, the NCAA Executive Committee
approved $4.8 million in funding over three years for a pilot program that will help Division I
schools identified as “limited-resource institutions” develop enhancements and systems to
increase their student-athletes’ academic performance (Brown, 2012).
The funding is in addition to $4 million allocated to the Division I Supplemental Support
Fund, which was established in 2007, to assist student-athletes at limited-resource schools. The
two funds extend the effort to help limited-resource institutions meet standards set within the
Division I APR. The primary goal is to help schools develop sustainable plans to ensure all
teams meet the 930 APR benchmark which will be in effect by 2016-17 for limited-resource
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schools. Additionally, the pilot includes reporting requirements to hold institutions accountable
for properly using the funds and to better measure the initiative’s success. Grants up to $300,000
will be awarded annually to successful applicants for such uses as summer bridge programs for
student-athletes, funding summer school attendance, paying for a fifth year of aid, or funding
additional staffing, facilities and equipment.
Accelerating Academic Success Program
In August 2013, the NCAA Executive Committee approved the NCAA Accelerating
Academic Success Program (formerly the NCAA Limited-Resource Institutions Grant Program
Pilot). A total pool of $4.8 million was available for the grant program. Institutions were eligible
to receive up to a maximum of $300,000 per year for three years (subject to a yearly renewal
assessment). Thirty institutions were eligible for the pilot program; 24 institutions applied and
six were awarded grants. In the 1980s, the NCAA was working diligently on legislation to
increase academic standards and places a greater focus on the welfare of student-athletes. During
this time, the Knight Commission was also interested in partnering with the NCAA to work on
the reform of college athletics, particularly in regard to emphasizing academic values and
policies that ensure athletic programs operate within the educational missions of their
universities.
The Knight Commission
The Knight Commission on Intercollegiate Athletics was formed by brothers John and
James Knight in October, 1989 in response to more than a decade of highly visible scandals in
college sports (Splitt, 2009). The commission’s initial goal was to recommend a reform agenda
emphasizing academic values in an arena where commercialization of college sports often
overshadowed the underlying goals of higher education. Since 1989, the Knight Commission on
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Intercollegiate Athletics has worked to ensure that intercollegiate athletics programs operate
within the educational mission of their colleges and universities. As a result of the Commission’s
efforts, significant strides have been made to reconnect college sports with the educational
mission of American colleges and universities. Among the Commission’s recommendations to
the NCAA were:


Stronger academic standards for athletes leading to improved graduation rates.



Presidential control and leadership over NCAA decisions and athletics conferences
achieved through governance changes.



Increased campus engagement and accountability through the NCAA’s certification
process.

Standards that require team accountability for academic performance by sanctioning
teams with subpar retention and graduation rates (NCAA, 2008).As a result of recommendations
from the Knight Foundation and efforts internally at the National Collegiate Athletic Association
(NCAA), the NCAA Foundation and Division I Athletic Directors’ Association created the
Challenging Athletes’ Minds for Personal Success (CHAMPS/Life Skills) Program for studentathletes in 1991. In 1994, the NCAA launched the program for their entire membership, with 46
initial participating institutions (NCAA, 2008). This program has grown to over 950 member
institutions during the past 20 years. With a mission to ensure the integration of intercollegiate
athletics in the campus educational program and enhance the quality of the student-athlete
experience, the NCAA provides resources and support that enable member institutions to meet
the needs of their student-athletes. Through speakers, workshops, community outreach efforts,
and both academic and athletic services, the Life Skills Program promotes personal
accountability, leadership skills, and a respect for diversity among student-athletes.
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Former NCAA President Cedric W. Dempsey, who served in that capacity from 1994
through 2002, was instrumental in proposing the program to the NCAA membership. Prior to
him serving as president, former NCAA President Dick Schultz brand was instrumental in
introducing the concept to the NCAA in the spring of 1988. The first two frameworks in which
the NCAA worked with a handful of schools was focused on Academic Excellence and Career
Development. When Dempsey became the NCAA president, he convinced the NCAA
membership and 46 NCAA institutions to participate in the first orientation for administrators
from around the country.
Many academic assistance programs do little or nothing to improve the GPAs or
graduation rates of student-athletes (Bell, 2005). Researchers have reported current retention
programs lack the cultural intervention necessary to increase student-athletes academic
performance (Berry, 2001; Clow, 2000; Gaston-Gayles, 2009). In 2014, the NCAA reported 82%
of Division I athletes had graduated within a recent six-year period. That statistic went up from
74% a decade before (Woverton, 2014). The University of Alabama football graduation rate was
a dismal 39% in 1998, and rose to 73% in 2006 (NCAA, 2014). In the early 1990s, when Jon
Denver, Alabama’s Director of Academic Services for Athletics, was hired, the university had
only five academic-support staff members, including a secretary. In 2014, the department had 15
full-time employees. During the football season, the university hires up to 100 tutors, and the
academic facilities for athletes have grown exponentially from about 2,000 square feet when
Denver started, to approximately 40,000 in 2014 (Woverton, 2014).
One key factor is coaching turnover. Players often choose a college based on the
coaching staff. When coaches leave, many players follow. If the players do not leave in good
academic standing, colleges’ graduation rates can be affected (Woverton, 2014). While there are
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programs which help to retain student-athletes, other programs such as Life After Sports
encourage student-athletes to not lose sight of making plans for when their playing days are
done. Such programming consists of transition preparation and career placement assistance at the
University of Missouri.
As a result of recommendations from the Knight Foundation and internal efforts at the
NCAA, the NCAA Foundation and Division I Athletic Directors’ Association created the
CHAMPS/Life Skills Program for student-athletes in 1991. In 1994, the NCAA launched the
program for their entire membership with 46 initial participating institutions (NCAA, 2008).
With a mission to ensure the integration of intercollegiate athletics in the campus educational
program and enhance the quality of the student-athlete experience, the NCAA provides resources
and support that enable member institutions to meet the needs of their student-athletes. Through
speakers, workshops, community outreach efforts, and both academic and athletic services, the
CHAMPS/Life Skills Program promotes personal accountability, leadership skills, and a respect
for diversity among student-athletes. CHAMPS/Life Skills focuses on five basic areas: academic
excellence, athletics excellence, personal development, career development, and service.
Additional problems universities faced within 2014 included life skills for the studentathletes, graduation rates, and academic performance and achievement. It is argued that these
problems will remain intractable until the education of the student-athlete is fully addressed.
There has been little research conducted on the impact Life Skills.
Since the inception of the CHAMPS/Life Skills Program, the NCAA did not make Life
Skills mandatory for universities. This study evaluated college athletic programs that provide
skills to encourage better leadership, self-esteem, character and networking skills that can enable
student-athletes to better function in society. Some schools have Life Skills budgets over
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$100,000 according to Paysinger, and many HBCU’s operate with no budget (Personal
communication, July 10th, 2014).
The researcher based these numbers on personal conversations with Life Skills program
directors at Division I schools in the United States. Many of the Life Skills program directors
want to ensure their student-athletes are prepared for life after college, and they work diligently
on creating programming that focuses on the Five Life Skills Commitments.
CHAMPS/Life Skills
In 1994, the CHAMPS/Life Skills Program was launched to the NCAA membership.
Over 50 NCAA institutions participated in the inaugural orientation session for administrators
from around the country. Since then, approximately 1,050 member institutions have joined the
CHAMPS/Life Skills Program. CHAMPS/Life Skills focuses on five basic areas: (a) academic
excellence; (b) athletics excellence; (c) personal development; (d) career development; and (e)
service. Schools tailor the program to fit the specific needs of the student-athletes on their
campuses.
Farrell (1996) was one of the first scholars to examine the perceptions of student services
by athletic administrators at NCAA Division I Life Skills schools. In addition, Wright (2002)
examined NCAA Division I-A program coordinators’ perceptions of cooperation and support of
the Life Skills Program by head coaches and athletic administrator overseeing football and
basketball teams. Goddard (2004) attempted to measure the extent to which student-athletes at
the University of North Texas perceived their Life Skills program had value, and the extent to
which the program equipped them with self-esteem and leadership/character building skills.
Goodard sought to determine student-athletes’ perceptions of the effectiveness of the Life Skills
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Program at UNT. Goddard concluded that student-athletes found value in the Life Skills Program
at UNT (Goddard, 2004).
The data reported student-athletes who participated more than two years in the Life Skills
Program found significantly more value in the program than those who were involved for less
than two years. This result may have been due to those who are in the program longer get to
experience the program in its entirety during their time at school.
Wisdom (2006) analyzed the effectiveness of the Life Skills Program by examining the
development and psychological needs of student-athletes. Murdock (2010) identified effective
instructional resources and strategies of the Life Skills Program based on the perceptions of
program administrators. According to the NCAA, there are over 1,050 Division I-A NCAA
institutions offering Life Skills Programs for student-athletes. There has been little formalized
research conducted on the effectiveness, planning, or quality of Life Skills Programs. Although
the NCAA provided guidelines for programming, institutions are left on their own to implement
and meet the needs of the student-athletes by aligning the program with their particular
institution’s goals.
Summary
The literature review was broken down into time periods in college athletics, and focused
on the important changes during each timeframe. The chapter begins describing the first college
event in 1852. As college sports became more popular on college campuses and in society, due
to adequate safety measures, many college and amateur players died during games. College
sports were so popular that President Theodore Roosevelt was concerned with the need for
reforming college to improve the safety of the student-athletes. This helped create the formation
of the Intercollegiate Athletic Association of the United States (IAAUS). This organization was
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the governing body for college sports, and a year later the National Collegiate Athletic
Association was born.
In the 1920s the NCAA focused its energies on governance issues, developing rules,
policies, and procedures for NCAA sports. However, during this time period the NCAA spent
little time on academic success issues facing the student-athletes such as graduation rates, college
entrance standards, issues of race and race relations, and gender issues. By the 1940s, the NCAA
passed a set of regulations called the Purity Code, later renamed the Sanity Code, which
permitted student-athletes free tuition and meals, but required that part-time jobs be legitimate
and their pay commensurate with the work.
The NCAA began to focus on finding support to fund coaches’ salaries, facility
expansion, equipment purchases, and stipends to support student-athlete scholarships escalated
as well as the influx of college teams garnering million dollar television contracts. By the 1950s,
the NCAA’s big concern was protecting student-athletes from organized gambling. During the
60s, society responded strongly to the Civil Rights Movement, making aggressive, widespread
efforts to address many of the wrongs imposed on African Americans for centuries. One of the
ways colleges and universities tried to amend the wrongs was admitting African American
student-athletes and they began transitioning to predominately white campuses. In the early
1970s and 80s, university presidents became interested in having winning athletic teams, took an
active role in the governance of the NCAA, and formed the Presidents Commission.
The desire of college administrators to generate funds to support the mission of the
college was particularly apparent during the 1980s. In 1984, the Presidents Commission became
very concerned about high academic standards among its student-athletes, and the NCAA
enacted a series of controversial legislation, including Proposition 48, Proposition 16 and
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Proposition 42. The propositions focused on the need to provide academic entrance to ensure
student success and admission standards. Unfortunately, many of these legislative changes
negatively affected African American athletes and athletes that came from disadvantaged
backgrounds who did not have high academic standards in high school.
During the ten years of increasing academic standards, the NCAA implemented another
proposition to increase academic success and graduation rates among student-athletes called
APR in 2005. The APR was a measurement that provides a “real-time view” of a team’s
academic success by tracking the progress of scholarship athletes on a semester-by-semester
basis during the school year (Bartlett, 2012). It was created to help provide a clearer picture of a
team’s academic culture than could graduation rates alone (one of the preexisting
measurements). The schools that have been mostly affected by the APR are HBCUs. Many
presidents at HBCUs assert that APR guidelines are unbalanced for institutions with limited
academic development resources.
In order to gain balance in promoting overall wellness for student-athletes, the Knight
Commission on Intercollegiate Athletics was in response to more than a decade of highly visible
scandals and controversial legislation in college sports. The Commission’s initial goal was to
recommend a reform agenda that emphasized academic values in an arena where
commercialization of college sports often overshadowed the underlying goals of higher
education. As a result of the Commission’s efforts, significant strides were made to reconnect
college sports with the educational mission of American colleges and universities.
As a result of recommendations from the Knight Foundation and efforts internally at the
NCAA, the NCAA Foundation and Division I Athletic Directors’ Association created the Life
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Skills Program for student-athletes in 1991. The Life Skills Program promoted personal
accountability and leadership skills.
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CHAPTER III—METHODOLOGY
In the first portion of this chapter, a listing of the research questions and a summary of
the research design are presented. A synopsis of the pilot study follow, which includes an
overview of the pilot study, an outline of the instrumentation, and a description of the
participants involved. An explanation of data collection procedures, validity and reliability
results, and conclusions drawn from the pilot study are included.
Pilot Study
After searching existing literature, the researcher used the best practices of the Life Skills
Program Survey Instrument created by Murdock (2010) to adequately address the pilot study’s
three research questions. The purposes of this research pilot project were:
1. To determine if Life Skills Programs exist on the six selected Division I NCAA
campuses.
2. To determine if the five NCAA Division I Life Skills Commitment Statements are
utilized on the six college campuses.
3. To analyze the perceived effectiveness of the Life Skills administrators at their respective
schools.
In order to begin the study, an application was completed and submitted to the West
Virginia University Institutional Review Board (IRB). Once IRB approval was received, the pilot
study began. A copy of the IRB approval form can be seen in Appendix A.
Pilot Participants
The researcher chose the six NCAA Division I schools of various geographic locations,
school sizes, Historically Black Colleges and Universities (HBCUs), Ivy League schools, and
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large NCAA conferences. Schools selected were also Life Skills member institutions (as listed
on their website) and had adapted their Life Skills Program.
In order to prevent bias, participants in the pilot study were not included in the main
study. Only participants from select conferences in charge of Life Skills Programs were asked to
complete the pilot survey. The sample for the current pilot study included six athletic
administrators who oversaw Life Skills Programs at the following NCAA Division I-A
conferences: American Conference; Big Ten Conference; Ivy League Conference; Mideastern
Athletic Conference; Southeastern Conference; the Sun Belt Conference. All participants (n=6)
that completed the questionnaire were male (100%).
Ethnicity composition of the pilot sample. The demographic distribution of the pilot
study participants, based on ethnicity, resulted in a total of 83% (n=5) African American/Black
administrators. 17 % (n=1) were Caucasian/White.
Amount of Life Skills experience. Participants were asked about the time of tenure in
their current roles. In response, subjects could select from one of the following options: (a) one
month to one year; (b) two years; (c) three years; (d) four years; (e) five or more years. Of the
survey population, 50% (n=3) held their current positions five or more years in the university’s
Life Skills Program. 33% of the respondents reported having one month to a year of experience.
17% of the respondents indicated they had participated in the program at least three years.
University-specific data. For the questionnaire, respondents were asked to identify their
current job title at their university. None of the respondents’ job titles were the same as the other
respondents’. Titles were as follows: (a) athletic director; (b) assistant athletic director for peak
performance; (c) associate athletic director of student-athlete development; (d) assistant director
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of compliance and student affairs; (e) associate athletic director for student-athlete services; (f)
associate athletic director life-skills.
Respondents were asked to indicate the student population size of their respective
schools. 33% of the respondent schools had student populations of 1,000-10,000; 33% had
student populations of 25,001-35,000; 17% of the schools had student populations of 15,00125,000; 17% had student populations of 35,001 or more. 100% (n=6) of the administrators had a
master’s degree. 83% of the respondents were former student-athletes, and 17% did not play a
sport as an undergraduate. The average number of female athletes was 253, and the average
number of male athletes was 304.
Data Collection
The administrators responded to the open-ended pilot questionnaire by writing their
responses on the form. From the open-ended/written responses provided by the administrators,
the amount of time spent completing the pilot survey form ranged from 8 to 25 minutes. The
majority of the respondents completed the survey in approximately 10 to 20 minutes. The most
frequently identified completion time was 15 minutes, which included time ranges incorporating
15 minutes within the response. In total, four of the six participants included "15 minutes" in
their answer. “Twenty minutes” was the next most frequent response, which was identified by
two individuals.
Perceptions about Clarity of Questions
The majority of participants indicated the questions on the pilot survey form were
sufficiently clear. These respondents provided no supplementary commentary. The majority of
those who did provide additional comments were very positive about the clarity of the questions,
pointing out that the questions seemed clear and understandable. One respondent stated they felt

39
students from the Student Athletic Council should have the opportunity to provide feedback for
future research.
Conclusions and Findings
The results of the pilot study found all schools (n=6) had a Life Skills Program, they all
incorporated the five Commitment Statements in their programming, and they all had effective
Life Skills Programs for their student-athletes.
Question One: Do Life Skills Program exist on the six college campuses? If answered “yes” by
the respondent, what is their current position, the staff size, budget and organizational structure?
Each school (n=6) delivered all of the five areas of the NCAA required as part of the Life
Skills Program. Only one of the schools called their program Life Skills, but they all had the
NCAA Life Skills Commitment Statements of: academic, athletic, personal, and career and
service development. A unique finding about the program resulted from question 6 on the
questionnaire, which asked the respondents how many years they have been working in their
current position. One respondent indicated they were in their position for 28 years. The average
time in the current role from the other respondents was less than four years. Three of the
programs had budgets over $100,000, while the other three schools had budgets of $10,000 or
less. Three of the schools had a staff of five or more who managed various aspects of Life Skills,
and the remaining three had one person who managed the Life Skills department.
Question Two: Are the five NCAA Life Skills Commitment Statements utilized on the six
college campuses?
All (n=6) schools provided five of the NCAA Life Skills Commitment Statements:
Academic commitment, Athletic Commitment, Personal Development Commitment, Career
Commitment, and Community Service Commitment.
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Question Three: How effective are the various CHAMPS/Life Skills Programs?
Three questions were posed to assess Life Skills effectiveness at each school:
1. Question #23: What is the overall effectiveness of your Life Skills program?
2. Question #28: What do you feel are the strengths of your Life Skills Program?
3. Question #29 What concerns, if any, do you have about your school's Life Skills
program?
The first item assessed the effectiveness of Life Skill program was question #23. It asked
respondents to identify the overall assessment of effectiveness of their Life Skills Program. The
responses from each item included: (a) very effective; (b) somewhat effective; (c) effective; (d)
ineffective; (e) very ineffective. Of the six respondents, four indicated their program was “very
effective,” one indicated “effective,” and one was “ineffective.”
The second items that measured the effectiveness of the Life Skills Program were
question #28 and question #29. These items asked respondents about the strengths of the Life
Skills Program and the concerns of the Life Skills Program at their schools. Question #28 asked,
“what do you feel are the strengths of your Life Skills Program?” Of the six administrators who
responded to strengths of the Life Skills Program 100% (n=6) identified at least one strength of
their school's Life Skills Program. There were three main themes that emerged from these
responses: (a) commitment to the academic well-being of student-athletes; (b) involvement in the
community; and (c) academics.
The strength most frequently identified by participating athletic department
administrators was the commitment to the academic well-being of their student-athletes. All
(n=6) of the responding administrators offered positive comments concerning the academic
component of their institution's Life Skills Program. Many of the administrators specifically
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pointed out that providing academic support for their student-athletes was a strong feature within
their department.
Concerns about Life Skills Program. Of the six administrators who responded to the
survey, all (n=6) expressed concerns about their Life Skills Program. From the responses of the
six administrators, two major themes emerged from three of the schools: (a) a lack of support
and (b) insufficient finances and other resources. The most frequently mentioned concern about
the Life Skills Program was lack of support from their athletic director, coaches, and studentathletes. Administrators reported this as a concern because they felt the athletic staff did not
value the programming administered. Furthermore, they would not receive the financial support
to provide adequate Life Skills Programming for student-athletes because it was not prioritized
by decision makers. Out of the six athletic department administrators who expressed concerns
about their program, three identified at least one problem related to support for their school's Life
Skills Program.
Summary of Pilot
The pilot contributed to the growing body of literature about Life Skills Programming for
student-athletes at NCAA Division I institutions. The pilot provided an analysis of Life Skills
Programs at selected schools from various geographic locations in the U.S. Considering the input
of administrators who participated in the pilot study, items used on the pilot survey were adapted
for use in the questionnaire for this study. Consequently, the following changes were made to the
instrument based on the results of the pilot study (see copy of pilot survey instrument in
Appendix C):
1. The format for asking respondents about their annual budget changed. In the main study's
instrument, the question "what is your annual budget for your CHAMPS/Life Skills
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Program? (a) less than $20,000; (b) 21,000-$50,000; (c) $51,000-$99,000; (d) $100,000
and above” was added, as opposed to the answer being pre-selected by the researcher in
the pilot study version.
2. The question “what is your ethnicity?" was added. Additionally, the "African American"
and “Asian” responses were changed to "African American/Black” and "Asian/Pacific
Islander," respectively. An "Other (please specify)" category was also added.
3. In the main study’s version of the questionnaire, “how much total time have you been
involved in the Life Skills Program at your institution?” was changed to “how many
years as an administrator have you been involved in the Life Skills Program at your
institution?”
4. In the pilots study’s version of the questionnaire, the statement read, “please indicate size
range of your institution.” The main version of the questionnaire read: “please indicate
student enrollment at your institution.”
5. In the pilot study’s version of the questionnaire, the question read, “what was the highest
level of education attained?” The main version of the questionnaire read, “what is your
highest level of education attained?”
6. In the pilot study’s version of the questionnaire, the question read, “how many studentathletes are at your current institution?” The main version of the questionnaire read, “how
many Student Athletes by gender are at your current institution?” The choices were
“male” or “female.”
7. In the pilot study’s version of the questionnaire, the question read, “how often do you
interact with student-athletes?” The respondent was given the following choices to
answer: “never; seldom; sometimes; always.” The main version of the questionnaire read,
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“on a weekly basis, how often do you have face to face interactions from your studentathletes?” with the following choices: “once a day; twice a week; three times a week;
never; other (specify).”
8. In the main study’s version of the questionnaire, responses to the question “do you attend
student-athletes’ practices?” The new changes listed these responses (e.g., “once a day;
twice a week; three times a week; never; other (specify)”).
9. In the main study's version of the questionnaire, responses to the question, "does your
Life Skills Program include the five components?" was changed to include a list of the
components (e.g., “commitment to academic excellence,” “commitment to personal
development,” “commitment to career development,” “commitment to athletic
excellence,” and “commitment to service). Respondents were then asked to choose “yes
or no,” in response to the above stated question.
10. In order to gain a better understanding of support for the Life Skills Program at each
university, the researcher added the question “what is the ‘buy in’ (i.e. support) from the
following? Check all that apply: coaches; athletic director; university president; other.”
11. Follow-up questions concerning the utility of the instrument, which were used in the pilot
study, were eliminated from the main study's instrument.
Main Study
Upon completion of the pilot study, the main study was initiated. Appropriate corrections
were made to the best practices of the CHAMPS/Life Skills Program survey by Murdock (2010),
and incorporated input from the pilot study participants and university experts. The questionnaire
instrument was then converted from the pencil-and-paper format to an online format via
Qualtrics software. All of the questionnaires used in the main study were completed and
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submitted online through Qualtrics.com. Approximately two weeks were allowed for data
collection.
The purposes of this study were:
1. To determine if Life Skills Programs exist in all of the 14 Big Ten Schools.
2. To determine if the NCAA Division I Life Skills Commitment Statements were utilized
at all the Big Ten Schools.
3. To determine how Big Ten administrators perceived Life Skills Programs across all 14
Big Ten Universities.
Murdock (2010) noted that pre-testing was the only way to detect, in advance, problems
in a questionnaire and to address the question of instrument reliability. Murdock’s best practices
CHAMPS/Life Skills Program survey was used to answer the research questions of this study
once IRB approval was obtained by the researcher. University administrators from the Big Ten
NCAA Conference in the athletic departments of the following schools were invited to
participate: Indiana University; Michigan State University; Northwestern University; Ohio State
University; Penn State University; Purdue University; Rutgers University; University of Illinois;
University of Iowa; University of Maryland; University of Michigan; University of Minnesota;
University of Nebraska, and the University of Wisconsin. Only ten schools agreed to participate
in this study.
The questionnaire consisted of two parts. Part one consisted of 29 Life Skills questions;
part two had 45 questions that addressed the five Life Skills Commitment Statements. Each
section took approximately 20 minutes to complete. Administrators had two weeks to respond to
the invitation after contact was made by email from the PI between November 17th and
December 1st, 2014.
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Participants
The sample for this study included directors from ten Life Skills Programs at NCAA
Division I-A member institutions in the Big Ten Conference during the 2014-2015 academic
year. These participants were identified for this study because of their involvement in Life Skills.
The researcher chose the Big Ten Conference of the NCAA for several reasons:
1. The Big Ten is the oldest conference in the NCAA and has stellar reputation for
academic excellence and quality academic programs. It is a national leader in broadbased programming, student-athlete welfare, gender equity, and innovation. In 2007, they
became the first national conference-owned television network.
2. The University of Nebraska-Lincoln’s Life Skills is one of the first programs of its kind
established in the nation, and is considered by many to be the best, a model program for
universities in the United States. The administrator for Life Skills at the University of
Nebraska-Lincoln, Keith Zimmer is considered to be the leading expert on developing
elite Life Skills Programming. In addition, the University of Nebraska-Lincoln also leads
the nation with more academic All-Americans than any university in the country since
2000.
Nebraska's rich tradition of academic excellence is solidified on the national level
through the University's dominance of the CoSIDA/Capital One Academic All-American
awards. University of Nebraska student-athletes from teams in all sports combined far
exceeded that of any other school in the country. As of March 11, 2015, Nebraska had a
nation-leading total of 315 CoSIDA/Capital One Academic All-Americans.
3. Two of the Life Skills Directors in the Big Ten conference were selected to serve on the
NCAA’s Action Team for Life Skills. The18 member action team is charged with
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defining the profession of Life Skills, bettering the emerging lives of NCAA studentathletes, supporting membership professionals, as well as providing both student-athletes
and administrators with tools to be successful. The members were chose based on their
leadership and reputation for having elite Life Skills Programming at their institutions.
The Big Ten had the most representatives from a conference on the NCAA action team,
and the researcher felt they would be able to gain better insight of the NCAA’s direction
of Life Skills in the future for college athletics.
Instrumentation
Prior to any data collection, approval from the West Virginia University Institutional Review
Board (IRB) had to be obtained. Following IRB approval, the Primary Investigator (PI)
contacted Life Skills Directors via email. The email explained the study and invited the Life
Skills Directors to participate. If the directors chose to participate, they contacted the PI to
express their interest. Their rights as participants were then explained in a written letter. All
instruments were administered to college administrators by the PI. Administrator participants
received a research packet with the following documents:
1. Cover letter (see Appendix B) explaining the purpose of the study and rights as a
participant.
2. Best practices of the Life Skills Program Survey (see Appendix C) by Murdock
(2010).
The first section of the best practices of the Life Skills Program questionnaire constructed
by Murdock (2010) asked participants to respond to demographic and background questions (i.e.,
gender; ethnicity; amount of personal experience in their current school's Life Skills Program;
amount of time the school has participated in the Life Skills Program; size of the institution; job

47
title). The first portion of the survey (see Appendix C) included other demographic prompts
(completed by the researcher prior to dissemination) including a range of the institutions’
graduation success rate, number of years the institution had been a participating member of the
Life Skills Program, size range of the institution, and participant's job title.
The second section of the instrument included instructions for completing the 45
Likert scale questions. These questions were derived from the instructional resources and
accompanying descriptions listed in the NCAA Life Skills Program 20082009 brochure (NCAA, 2008a). The questions were adapted for use in the questionnaire to elicit
quantified ratings concerning respondents' impressions about the effectiveness of the Life Skills
Program practices at their institutions. Possible responses ranged from “1 ‘totally ineffective’
through 5 ‘highly effective,’” or "N/A.”
Research Questions
Based upon results from the pilot study and the results from the literature, the following
research questions were developed:
1. Do NCAA Life Skills Programs exist at all Big Ten schools?
2. Are the five NCAA Life Skills Commitment Statements being enforced at all Big Ten
schools?
3. Are NCAA Life Skills Programs effective at all Big Ten schools?
The researcher chose the research questions for the following reasons: After the researcher
did a Google search to see if all schools in the Big Ten offered a Life Skills Program, they
wanted to speak to the administrators to determine if each school actually provided Life Skills
Programs at their universities. Based on the researcher’s pilot study examining Life Skills
Programs on six schools from six NCAA Division I conferences, the researcher reported some
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schools advertise on their websites they have a Life Skills Program. After speaking to the Life
Skills administrators, two of the six schools did not offer such a program. Some of the reasons
the schools did not offer Life Skills Programs varied. “Not having personnel” and “inadequate
budgets” were the most frequently given reasons.
The researcher’s pilot study also suggested schools which advertised Life Skills Programs
on their websites did not enforce the five Commitment Statements. Some of the reasons why
some schools did not enforce the five Commitment Statements were “the lack of budgets” and
their “athletic department’s emphasizing one Commitment Statement over another.” For
example, one school reported that it focused mostly on the Academic Commitment because of
the APR penalties some of their teams suffered.
In this current study, the researcher wanted to find out from the Life Skills administrators
if the Life Skills Programs being advertised on the websites were indeed the programs provided
for their student-athletes.
Data Analysis
To address research question one, the researcher examined if all Big Ten schools had Life
Skills Programs. Question #7 asked, “does your athletic department have a Life Skills Program?”
For research question two the researcher examined each Big Ten school athletic administrator’s
responses to determine the extent to which all five Commitment Statements were practiced at
Big Ten schools. The PI will also refer to question #20 on the questionnaire, “does your Life
Skills Program include the five Commitment Statements?”
To answer research question two, the researcher examined five of the NCAA Life Skills
Commitment Statements utilized by the Big Ten schools: Academic Commitment; Athletic
Commitment; Personal Development Commitment; Career Commitment, and Community
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Service Commitment. To answer research question three, regarding the effectiveness of Life
Skills, the researcher will refer to question #29 on the questionnaire: “what is the overall
effectiveness of their Life Skills Program?” Question #1 under the qualitative portion of the
study: “what do you feel are the strengths of your Life Skills Program?
In the third portion of the survey, four interview questions were presented. The first
questions provided subjects an opportunity to express their opinions concerning the strengths of
their school's Life Skills Program. The second question asked participants about the percentage
of participation of revenue generating sports in their Life Skills Program. The third question
elicited respondents' concerns about their program. The final question allowed participants to
discuss new programs/initiatives that were not offered at their institutions. The interview
questions requested participants to offer recommendations they believed could create a positive
impact on the student-athlete experiences.
Each interview was digitally recorded. Recordings were kept in a locked home office
located in Morgantown, West Virginia. Only the PI had access to the recordings from the
interviews. Recordings will be destroyed six months after the conclusion of the study. After the
completion of the qualitative research, the PI transcribed recorded sessions verbatim. According
to Patton (2002), verbatim transcriptions are “the essentials of raw data for qualitative analysis”
(p. 441), and completing this process allowed the researcher to get a better sense of the data. The
transcript will be given to a panel of experts (two of which are experienced researchers from
West Virginia University). The researchers read each transcription to gain a better sense of what
participants were saying, the tone of their ideas, and to have a general impression of the overall
interview (Murdock, 2010). The researcher examined emerging themes from the data and
separated the codes into categories.
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The research team consisted of the PI, Marc Williams, a doctoral student at West Virginia
University in the College of Education and Human Services; Dr. Luisa Velez-Colon from the
College of Physical Activity and Sports Sciences at West Virginia University, and Dr. Oran
Alston from the College of Business and Economics from West Virginia University. Both
professors had experiences with qualitative data analysis. Members of the research team were
asked to read each transcription to gain a better sense of what participants were saying and the
tone of their ideas. All personal identifiable information was removed from the transcripts. The
research team met to discuss emerging themes from the data and separate the codes into
categories. If any discrepancies arose during this process, categories were debated until the group
came to a consensus. Themes that emerged from the focus groups are presented in the “Findings”
section.
Data Collection
The research design of this project was a cross-sectional, non-experimental design in
which data was gathered at one point in time from Life Skills Program administrators. Crosssectional survey methodology was selected for collecting data since it allowed the researcher to
gather data not directly observable, but self-reported, such as beliefs and opinions (Murdock,
2010).
On August 9th, 2014, the researcher located athletic department personnel's contact
information through perusal of each institution's athletic department web site. The researcher
emailed and called administrators to participate in the study. Once the researcher spoke to the
administrator, the administrator informed the researcher which individual in the athletic
department would be the most appropriate for completing the survey, clarifying issues related to
survey participation, and for follow-up purposes. Contact information for the primary

51
investigator was provided within the e-mail invitation message. Athletic department
representatives at all 14 NCAA Division I-A Big Ten Life Skills Program institutions were
provided with a link to the Qualtics.com software via e-mail so they could access the instrument
and submit their survey responses online. Participants could return to their survey to edit their
own responses using the same link.
The participants were instructed to call the researcher to take part in an interview within
24 hours of completing the survey. The phone interview consisted of four open-ended questions
requiring a maximum of 20 minutes of their time. With permission of the participants, the
interviews were audio recorded for a more accurate analysis of the data. Once the survey and the
interviews were completed, the interviewer thanked the interviewees for their time and
contributions.
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CHAPTER IV—FINDINGS
Data Analysis
Fourteen (n=14) senior athletic administrators at Big Ten universities with Life Skills
Programs were asked via email to complete the modified survey. Survey forms were completed
and emailed back to the researcher by November 17th, 2014. The first part of the survey
consisted of demographic questions for the respondents. The second section of the instrument
included instructions for completing the 45 Likert scale questions. These questions were derived
from the instructional resources and accompanying descriptions listed in the NCAA
CHAMPS/Life Skills Program 2008-2009 brochure (NCAA, 2008a). The questions were adapted
for use in the survey to elicit quantified ratings concerning respondents' impressions about the
effectiveness of their academic institution's Life Skills Program practices. Possible responses
ranged from “1 = totally ineffective" through “5 = highly effective," and "N/A (not applicable).”
The third portion of the survey was descriptive data, and consisted of five open-ended
questions. The open-ended questions were derived from themes that emerged from interviews
with participants. Three panelists discussed and agreed upon the themes. Two of the panelists
were professors at West Virginia University with extensive backgrounds in qualitative research.
The third panelist was the researcher. The panel of experts read the qualitative responses the
researcher had recorded. Each expert discussed and agreed upon the most common themes from
each of the qualitative responses.
The first questions asked was “what do you feel are the strengths of your Life Skills
Program?” The second question asked was “what is the participation of your revenue generating
sports in your Life Skills Program?” The third question asked was “what new programs or
initiatives would you add that your program does not currently offer that would make a positive
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impact on your student-athletes?” The fourth question asked was “what concerns, if any, do you
have about your school's Life Skills Program?” The fifth question asked was “what is the ‘buy
in’ (i.e., support) from the following university officials?”
Demographic Data
Nine (n=9) administrators in the department of athletics and one respondent had been on
the job two months, and were only able to provide demographic data and an outline of the new
Life Skills Program that will be implemented in the fall of 2015. Seven (n=7) of the participants
were female and three (n=3) were male (see Figure 1 for Big Ten gender demographic data).
Figure 1. Big Ten demographic data. This figure depicts the gender ratios of Big Ten Life Skills
administrators.

Seven of the participants were Caucasian/White and three were African American (see Figure 2
for Big Ten racial demographic data). Nine subjects reported an 80%-100% graduation success
rate, and only one reported a 51%-79% success rate. Job titles of the Life Skills administrators
varied among the participants.

54

Figure 2. Big Ten racial demographic data. This figure depicts the racial ratios of Big Ten Life
Skills Administrators.
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Data revealed a variation in number of years Life Skills administrators held their current
positions. Three of the Life Skills administrators held their current positions for one to two years;
two held their positions over 27 years; two held their positions three to five years; two held their
positions less than a year; one held his position six to ten years.
Enrollment Size
Enrollment across the Big Ten universities ranged from 1,000-10,000 to 35,001 or more.
Seven of the schools had student populations of 35,001 or more; two of the schools had student
populations of 25,001-35,000; one had a student population of 15,001—25,000.
Education of Administrators
Six of the administrators (n=6) held a master’s degree, three had doctorate degrees, and
one had a bachelor’s degree (see Figure 3 for Big Ten education demographic data). Six
administrators (n=6) were former student-athletes and four had not played a sport as an
undergraduate. Administrators had participated in various sports, including football, swimming,
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and gymnastics. One administrator played three sports: volleyball, basketball, and softball. The
undergraduate majors of the administrators also varied. One administrator double-majored in
Spanish and horticultural genetics, and one administrator double-majored in planning and public
policy. The remaining majors reported were: counseling; business; kinesiology; psychology;
physical education; telecommunications; athletic training; and sociology.
Figure 3. Big Ten education demographic data. This figure depicts Big Ten Life Skills
Administrators’ Highest Levels of Education.

Respondents from each school were asked about the population of the student-athletes’
gender. It was reported the average number of female athletes was 306 and the average number
of male athletes was 337.
Respondents were asked about the frequency of interactions with student-athletes. All ten
respondents (n=10) indicated they always interact with student-athletes. Respondents were asked
how frequently they attended student-athlete practices. Two indicated twice a week, seven said
several times a month, and one said rarely. Respondents were asked if they attended studentathlete home games Four indicated always and two indicated sometimes. Lastly, respondents
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were asked if they attended student-athlete away games. Three indicated sometimes, two
indicated seldom, and one indicated never.
All ten (n=10) institutions were asked to identify their school’s Life Skills budget. Only
one respondent reported they had no budget, and the athletic director had not identified an
appropriate budget at the time of the interview with the administrator. Further budget analysis
indicated that five had budgets of $100,000 and above, two had budgets of $21,000-$50,000, one
had a budget of $51,000-$99,000, and one reported he did not have a budget due to his new
position. Five indicated their budgets increased, four indicated the budget stayed the same, and
one indicated he did not have a budget because he just took on his position.
Subjects were asked where the Life Skills offices were located. All ten (n=10) reported
the Life Skills offices were located in the athletic department. Ten of the respondents indicated
they were the person responsible for the Life Skills Programs at their university (see Table 2 for
Big Ten administrators’ profile summaries).
Table 2. Big Ten Administrators: Job Title, Program Budget, Race, Gender, Graduation Success
Rate (GSR), and Reporting Structure.
BI G TEN AD MIN IS TRA TO RS: JOB TI TLE , PROGRA M B U DGET , RA C E, GEN DE R, GS R A ND REP ORTI NG
S TR U CTU RE
Graduation Reporting
Job Title
Associate Athletic Director For Life
Skills
Associate Director for Athletic
Academic Support/Life Skills
Director of Student Athlete
Development
Assistant Director of Academics,
Student athlete development

Program Title

Budget

Life Skills Program

Race

Gender Education Success Rate

Structure

$100,000+ White
$21,000 CHAMPS/Life Skills Program $50,000
White

Male

Masters

80% - 100%

Female

Doctorate

51% - 79%

Reports to AD
Reports to
Senior Admin

CHAMPS/Life Skills Program $100,000+ White
$51,000 CHAMPS/Life Skills Program $99,000
White
$21,000 Excellence Academy
$50,000
White

Female

Masters

80% - 100%

Reports to
Senior Admin

Female

Masters

80% - 100%

Reports to
Senior Admin

Female

Bachelors

80% - 100%

Reports to
Senior Admin

$100,000+ African-American Female

Doctorate

80% - 100%

Reports to AD

$100,000+ White

Masters

80% - 100%

Reports to
Senior Admin

$100,000+ African-American Male

Masters

80% - 100%

Reports to AD

$100,000+ African-American Male
$51,000 $99,000
White
Female

Masters

80% - 100%

Doctorate

80% - 100%

Reports to AD
Reports to
Senior Admin

Director of Leadership & Life Skills
Associate Athletic Director – Academic
Life Skills Program
Services
Student Athlete Development
Director, Student-Athlete Development Program
Assistant Athletic Director, StudentAthlete Development
Life Skills Program
Assistant Athletic Director, StudentLeadership Academy
Athlete Development
Assistant Athletic Director for Life
Skills and Career Development
Brand U

Female
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Research Questions
Research Question One
The first question was “do NCAA Life Skills Programs exist at all Big Ten schools? All
ten (n=10) institutions offered NCAA Life Skills Programs.
Research Question Two
The second research question asked, “are the five NCAA Life Skills Commitment
Statements being enforced at all Big Ten schools?” All ten (n=10) institutions provided five of
the NCAA Life Skills Commitment Statements: Academic Commitment, Athletic Commitment,
Personal Development Commitment, Career Commitment, and Community Service
Commitment. Nine (n=9) indicated their schools enforced the five Life Skills components.
Respondents were asked, “was it mandatory for student-athletes to attend the Life Skills
seminars?” Eight (n=8) indicated it was not mandatory and two indicated it was mandatory for
all student-athletes to attend Life Skills seminars.
Respondents were asked, “participants from which sports attend life skill seminars
regularly?” Two indicated all of them and eight indicated it was not mandatory for athletes from
all sports to attend.
Respondents were asked, “What sports were not required to attend Life Skills
Programming?” All ten (n=10) responded the Life Skills Programs were mandatory for all teams.
Research Question Three
Research question three asked, “how effective are the various Life Skills Programs?”
Program effectiveness was analyzed by measuring effectiveness through quantitative and
qualitative responses.
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Quantitative Results of Effectiveness
Three items assessed Life Skills effectiveness at each school: (a) question #29 on the
questionnaire: “what is the overall effectiveness of their Life Skills Program?” The first item to
assess the effectiveness of Life Skill program was question #24. The possible responses from
each item included: very effective, somewhat effective, effective, ineffective, and very
ineffective. Of the ten respondents, four indicated their program was very effective, four
indicated somewhat effective, and one was effective.
Community service was the strength most frequently identified by the participating
institutions' athletic department administrators. All participants (n=10) who offered positive
responses to this open-ended question made comments concerning his/her program's service
component. For example, several athletic department administrators noted the high amount of
activity displayed by their community service program.
Other administrators mentioned the priority and focus they had on community service
activities. Another respondent indicated their school completed community service hours
through a community service competition between sports teams in the athletic department, which
resulted in more community service hours being completed at that particular university than ever
before. One administrator used "stellar" to describe their community service program. Some
respondents identified community outreach, community involvement, or community/campus
connections as particular strengths of their Life Skills Program. It is important to note that
participants who were new to a school and had been at the institution less than three months were
not able to answer all of the questions.
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Interview Questions (Qualitative)
The five interview questions that were asked to gain a more in-depth perspective about
the Life Skills Programs were:
1. What do you feel are the strengths of your Life Skills Program?
2. What is the participation of your revenue generating sports in your Life Skills Program?
3. What new programs or initiatives would you add that your program does not currently
offer that would make a positive impact on your student-athletes?
4. What concerns, if any, do you have about your school's Life Skills Program?
5. What is the “buy in” (i.e., support) from the following university officials?

The second and third items that measured the effectiveness of the Life Skills Program
were questions #1 and #5 in the open-ended questions “what do you feel are the strengths of your
Life Skills Program and the ‘buy in; of the Life Skills Program?” and “what concerns, if any, do
you have about your school's Life Skills Program?”
In response to the first question, nine of the ten administrators (n=9) were able to identify
at least one strength of their school's Life Skills Program. While responses to this question
varied, common themes emerged. The researchers identified the following as common themes
regarding the strengths of the participating programs: involvement in the community, support
from their athletic director, and a fully comprehensive program. A total of nine out of ten (n=9)
of the responding administrators offered positive comments about the support of the athletic
director, senior team, the coaches, the campus community, the commitment to service, and a
fully comprehensive program.
One administrator added that in his athletic department he had a great deal of personal
contact with his student-athletes. Some of the schools' administrators highlighted the general
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emphasis on academics at their institution. Responses (n=8) included acknowledgement of their
strong commitment to academics, and reported that academics were their program's biggest
strength. One administrator specifically outlined the academic achievements and awards earned
by their student-athletes, in which they are a national leader for the past 20 years in producing
Academic All-Americans.
Common Strengths Reported by Big Ten Administrators Service
The researchers all agreed that participants perceived community service emerged as the
most important strength of the Life Skills. Every respondent stated that service was the most
important strength of their programming. The total average amount of service hours their
student-athletes devoted throughout the year was 10,000. Respondents 2, 4, 6, 7, and 10 offered
positive comments about their commitment to service.
Life Skills Administrator #3:
Student athletes perform 6,000-7,000 hours of community service per semester.
They visit schools, nursing homes, hospitals, big brothers, big sisters, MLK Day—
70 student-athletes at five different events through the community. On Easter will
have 150 events they can choose to be involved in.
Life Skills Administrator #4:
Our community service is very big. We have a long-standing tradition where our
student-athletes work in the community as well as the school system. We have a
day of caring, student-athletes are placed with different business and volunteer for
those companies. We have over 200 student-athletes that participate every year.
Life Skills Administrator #6:
Our community outreach is what we stood on for years, we put a lot of emphasis
on it and the student-athletes are excited to participate. We track the hours and
time our student-athletes participate in community service events. We do between
60-80 events per year with our student-athletes in the community. For the past 10
years, every sport adopted a family during the holidays for the Salvation Army
and bought toys and delivered them. We also do relay for life and individual
request from the community.
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Life Skills Administrator #7:
Our community service arm is also pretty major, we did over 15,000 hours of
community service last year, and we have a strong commitment to service and
giving back. We worked with an organization with kids with cancer. We put on
our version of a state fair at our facility for the hope kids and the community. All
of our student-athletes are at every station and getting the kids actively engaged. It
has become our culture the past nine years.
We have visited Native American reservations, and we are exploring going to go
to Thailand. Our big platform is our poster program: teaching schools about
exercising, healthy eating, anti-bullying, oral hygiene, reading, and teaching them
to make healthy choices. This is really woven in who we are.
Life Skills Administrator #10:
Our service component is also very strong. We have annual competition for our
student-athletes to see who has the most hours of community service and we
reward them at our annual awards banquet for their service. It is definitely one of
the three components of our leadership academy.
As a component of service, more schools are incorporating a travel abroad service project
for their student-athletes to participate in and experience. For example, respondent #1 reports a
new international initiative his school will sponsor during the summer of the 2014-2015
academic school year.
Life Skills Administrator #1:
This is the first year we are doing a service abroad program, and we are taking 18
student-athletes, two letter winner alumni student-athletes, two Life Skills staff
members and the director of athletics—seven days in Guatemala, building a sports
complex, an amphitheater.
Fully Comprehensive Program
The second largest strength reported was Life Skills programs having fully
comprehensive programming featuring all five of the NCAA Life Skills components: service,
academics, athletics, professional development, and career development. Respondents 1, 2, 3,
and 9 reported on their school’s fully comprehensive program.

62
Life Skills Director #1:
I think it is the depth, the comprehensiveness of our program. . . . I feel we have a
program that touches every level of the student-athlete, no matter where they are
in their career and their development. We help them with transition issues into
college, transition issues out of college, helping to feel more confident while they
are in school. We also do a great job with sticking with our student-athletes
beyond graduation, so we provide Life Skills Programs for life. We are rolling out
some new things that are pretty exciting.
For example, post eligibility opportunities, longer and stronger commitment
beyond their eligibility and their graduation. The depth and comprehensiveness
and the complete commitment makes us unique.
Life Skills Director #2:
We try to help the student-athlete with their overall development. We cover
academic, personal development. Athletic, career development. We try to make
sure we give everybody the opportunity to get involved and give back to our
community. That is our primary focus for us. We also want to make sure we
provide them with options, making choices. We want them to give thought on
what they think they need, so we can have balance to our programming. We do
have some mandatory programming and we bring 2 speakers in a year for all
student-athletes. We offer 30-40 workshops a year on topics to mirror the NCAA
5 Commitments. They student-athletes buy into our programming because they
have a choice in what seminars they can choose from. The student-athletes have
can choose the number of seminars they attend, it is mandatory they choose one in
every category and many actually attend more than the required amount.
Life Skills Director #3:
Our comprehensive approach to the overall development of student-athletes is
excellent. We focus so much on transitioning into college and transitioning out of
college, most colleges we have transitioning seminars. We have a program we are
slowly developing on is finding ways to provide student-athletes with internships,
job shadowing opportunities, so our student-athletes can be afforded those
opportunities.
Life Skills Director #9:
The biggest strength is that we offer programming in various areas. We have four
pillars: Leadership, Personal Development, Career Development, Diversity and
Inclusion. We have four full time staff members so we have the resources to
incorporate and implement these programs. The biggest strength is that we offer
programming in various areas. We have four full time staff members so we have
the resources to incorporate and implement these programs.
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Geographic Location and Career Enrichment
The location of the university seemed to influence what was valuable in a Life Skills
program. For example, four of the ten respondents were located in rural areas and felt their
school’s program needed to improve on career development for their student-athletes. Though
the Big Ten existed for nearly a century as an assemblage of universities located primarily in the
Midwest, the conference now has a geographic footprint which spans from the state of Nebraska
in the West to the Atlantic Ocean in the East. The schools classified to be in the rural areas were
Indiana, Purdue, Iowa, and Nebraska. Schools that were in a more metropolitan setting valued
career development more because of their geographic location. The Big Ten schools classified as
metropolitan were Rutgers, Maryland, Minnesota, Illinois, Michigan State, and Wisconsin.
Respondent #10 provided an in-depth analysis of the program’s focus on geographic location
that attracts student-athletes.
Life Skills Director #10:
Our geographic location first and foremost is probably our greatest strength. Our
Life Skill program is centered around career enrichment. We have studentathletes that purposely come here because of our geographic location and they
focus on their careers prior to them attending, and they feel our location provides
them the best opportunity to get employed by the diverse number of companies
that are in our proximity. We put a lot of emphasis on networking, resume
building, and a number of events throughout the year.
We are very hands on. Each year we do a career assessment for all our studentathletes so that they are very much aware each year what the expectations are on
campus. By the time they are done, they at least will have exposure to people
from the industry of their choice and that will position them to land a full time
job.
Our annual networking event in December and our welcome back barbecue are
the only two events that are mandatory—kind of unspoken—We highly
encourage it. The past six years we do these events, and it has been part of the
culture. What is also very strong about our networking event is that we customize
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it to fit the student-athlete’s career interest. For example, if you are a public health
major, you will attend the public health panel because it is beneficial to you as it
relates to what you want to do long term.
Athletic Director Support
A large number of the respondents indicated that their athletic directors supported and
valued their program. As stated by respondent #3:
Life Skills Administrator #3:
The commitment our amazing AD has made to have a full time person to just
primarily focus on life skills. The students are told rapidly that they are important
and they can clearly see by the commitment from the AD, the coaches and the
athletic staff that we are serious about them based on the facilities and the
programs we have established to help them to become better all-around human
beings.
Budget
Five out of the ten respondents reported they had a budget over $100,000, as indicated by
respondents #6 and #3.
Life Skills Director #6:
The great thing is I am not given a specific budget. Administration typically
supports the things we do. I would estimate our budget to be over $100,000 based
on some of the things we do. For example, I do a welcome back picnic, an annual
banquet, and orientation. We do a speakers series in July for Men’s & Women's
Basketball, Football, Hockey, and Volleyball and hit all the sports in August . . .
Sexual Assault, Drugs and Alcohol . . . These along with the financial speaker is
about $30,000.
Life Skills Director #3:
We had two years of budget increases to ensure that our programming and area
was going to be able to prepare our student-athletes on and off their field.
Programming that Focuses on Cultural Diversity
Four of the ten schools cited that cultural diversity programming emerged as a strength as
it pertained to programming for student-athletes. Interestingly, those schools averaged 2.6% total

65
African American student populations. One of the unique aspects of the Big Ten is that they
designate a diversity intern position to represent the Big Ten from each school. The goal of the
Big Ten diversity internship is to:
1. Provide an individual with practical and well-rounded work experience and mentorship.
2. Increase the opportunities for underrepresented minorities and women within
intercollegiate athletic administration.
3. Positively impact the university and its department of intercollegiate athletics.
Respondents #4, 7, 8, 9, and 10 provided unique comments about their diverse programming
for African American student-athletes and international students.
Life Skills Director #10:
I love the Big Ten does this so they want to make sure minority students are best
served—it is mandatory that each team has a representative. In addition, we do an
exit interview with all of our senior minority student-athletes.
Life Skills Director #7:
An example of what we are doing for students of color, we have our African
Heritage night in February for Black History Month, living learning communities
for African-American men, Black student union, VP equity and diversity, director
equal opportunity, and affirmative action will join 250 kids from our local middle
schools. We do have organizations for our international students, which is based
on campus organizations, to continue with our collaboration with the campus
community.
Life Skills Director #9:
Our diversity and inclusion and beyond the game program are pretty advanced
and a definite a strength. Beyond the game program—effort to discuss various
career development paths for those who have aspirations to play in pro sports. . . .
Having a parallel plan, what is your plan when you leave. Three courses they
take. The specific population for beyond the game program is primarily focused
on African-American males.
Life Skills Director #4:
Something we are very excited about is what we do with our students of color.
Since we are a predominantly White institution, we do as much as we can so that
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our minority students are as comfortable as possible. A well-respected employee
established this program many years ago called the Minority Focus Group: They
talk about issues that are relevant to student-athletes of color and international
student-athletes. They get together three to four times a semester. They have
mentors that meet with the student-athletes to help to prepare them for the
community and life after school. We also pay attention to the hiring in our office,
we work hard at actively recruit individuals who the student-athletes feel
comfortable around.
Life Skills Director #8:
We partner with the African American Studies Center and do an orientation. I
oversee the international component, my fellow staff member and I partner with
the LBGT community, making sure we are doing programming and educating our
student-athletes. We are doing a two-day program in March of 2015.
University Support
Four respondents indicated the support of various stakeholders was a major strength at
their universities, as stated by participant #7.
Life Skills Administrator #7:
The tremendous buy in from the valued campus community stakeholders that we
serve. Internally from our senior administrators, student-athletes and coaches.
Everyone sees us as being essential to their success that really diversifying their
meaning in a way that is conducive for preparing them for life after sports.
Everyone values it and they see it. The extension of that, our campus, and
community stakeholders as well as our alumni. I can’t say enough about how our
alumni continue to give back and stay actively engaged in everything to career
development, leadership development, and brand management to community
outreach. They come back and stay engaged, and that speaks volumes to how
much our area is woven into the fabric of the maroon and gold way and definitely
look to how we look to embody excellence for our student-athletes. I say our
marketing and promotional efforts we do a great job to make sure we have enough
touch points to get our information out, from our newsletter, from our student
athlete advisory committee, to being able to speak at unit director meetings, so
that other units in athletics know what we are doing so they can support what we
are doing, and more importantly we can support them. Working with student
affairs, equal opportunity office, student union activities and making sure we are
able to work actively be engaged with coaches and staying engaged with them.
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Influence of Being on the Senior Management Team
Three respondents (n=3) cited the role of being on senior management helped influence
the importance of Life Skills and provided the staff a better understanding, and emerged as a
common theme.
Life Skills Administrator #10:
Me being on the senior administrative team carries a lot of weight and is major
strength. Having a place at the table and a voice and what is best for the studentathlete experience. It is key and instrumental in the types of programs we do and
having the executive staff. They value the work we are doing means a lot helps to
foster consistency in what we do with the student-athletes.
Life Skills Administrator #7:
Another strength is that in my position, I am part the senior management team in
athletics; I sit at the table with all of our senior AD, the deputy AD and AD. We
always want to make sure all of our efforts always are student-athlete centered
and to make sure I am able to really articulate to those point to those that make
those decisions.
Life Skills Administrator #6:
Me being on the senior administrative team carries a lot of weight and is major
strength. Having a place at the table and a voice and what is best for the studentathlete experience. It is key and instrumental in the types of programs we do and
having the executive staff. They value the work we are doing means a lot helps to
foster consistency in what we do with the student-athletes.
See Table 3 for summary of Big Ten Administrator strengths.
Table 3. Common Strengths of Big Ten Administrators
Big Ten Common Strengths
Service
All ten respondents' indicated service as their number one strength of their lifeskills program
Fully Comprehensive Program All ten programs in the Big Ten utilize the CHAMPS/Life Skills commitment statements: Academic
Excellence, Athletic Excellence, Service, Career Development and Personal Development
Support
Budget
Senior Management Team
Large Staff
Career Enrichment
Diversity

Each Big Ten school receives 100% support from their Athletic Directors and Senior Campus
Administrators
Over half of the Big Ten schools have budgets over $100,000
More than half of the respondents reports their role on senior management team facilitates senior
management supporting the CHAMPS/Life Skills program
Average staff size for Big Ten programs is 3.3, with the largest staff containing five individuals
Half of the respondents indicated preparing student-athletes for careers is very important
Unique aspect of the Big Ten is their diversity intern position, making it mandatory that each
school have a minority representative
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There were varying responses to the second interview question, “what is the level of
support from your revenue generating sports in your Life Skills Program?” Responses ranged
from “getting full support from revenue generating sports” to “some of the programs at some
institutions did not require mandatory programming,” thus causing some revenue generating
sports teams to not participate in all of the Life Skills Programs. Respondents #1, 2 and 7
indicated the support they received from revenue generating sports.
Life Skills Director #7:
They all participate, we never have any issues, and I am pleased with the support
we receive from the non-revenue sports.
Life Skills Director #2:
The revenue generating sports do a wonderful job at participating and they are
just as excited as the non-revenue producing sports to participate. We put a lot of
effort to make sure we have quality programming, and once they get there they
see the benefit. We always do evaluations, and constantly getting feedback from
them. If for some reason teams are traveling, we videotape the session so they can
still get the same information. Although it may not be ideal, they still have the
opportunity to get the knowledge.
Life Skills Director #1:
All of the revenue generating sports participate in the Life Skills programs. As I
mentioned before, teams get to choose the kinds of things they want to participate
in but by and large when there are programs/events that are mandatory we get
100% support from all of the teams.
Mandatory vs. Non-Mandatory Attendance
One of the recurring themes that emerged from open-ended question #2 was the
relevancy of mandatory and non-mandatory attendance. The programs that appeared to be
mandatory were programs for incoming freshmen and transfer student to get acclimated to the
new university. Respondents #1, 3, 9, and a few others reported they had mandatory seminars for
freshman and transfer student-athletes.
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Life Skills Director #9:
The requirement for freshman is basic skills academy in the 1st semester. It is a
one-credit course, a transition support course. The sophomore and junior
requirements are not classes, it is a Life Skills intervention program for alcohol
education, or fiscally fit, financial education workshop.
Life Skills Director #3:
The only mandatory program is for all freshman student-athletes. They meet once
a month, this year it is the 2nd Tuesday of each month.
Life Skills Director #1:
There is a mandatory seminar that the 1st year/transfer students have to take.
Transition seminar promotes responsible decision-making and adjustment to
college life. They meet up on Sunday nights in the fall semester for 90 minutes. It
is Pass or No pass and 0 credits. We feel strongly about this. The reason why we
don’t do it for a grade, because as an athletic department it could be an integrity
issue, so that is why we do it for no credit or a grade. We make it interactive,
activity based, theater productions, get to experience culture performances,
alcohol awareness, bringing guest speakers. Make it fun. They look forward to it
and we make it positive and enjoyable. Based on hot topics and societal issues
and we do evaluations. We are always going to talk about relationships, social
media, leadership, finances, personal brand, party behaviors and finance---they
will always be priority. Educate them up front and hopefully their college
experience can be focused on the positive, they worked hard to get there and we
don’t want them to fail and this is why we do this up front.
The two service projects per team, each student-athlete from a team has to meet
individually with a Life Skills counselor once a semester, sometimes more. We
have an open door policy. Some may come in once a week. We help them with
their resume, provide them recommendations, and help them be more marketable.
It is not about helping them to improve athletically, they have to improve that
resume, and we don’t want to have that door slam in their face.
Participant #1 was very adamant about working hard to ensure he, along with his staff,
created a culture of “trust” with the student-athletes. He further stated the following:
Once you get the student-athlete to come in and they get to see they value what
you do and see how you are trying to help them, if you treat them the right way,
you have to be delicate, you don’t want to squelch the athletic dreams of these
young men and women. So you have to be very delicate in how you talk about
their future, you still want them to aspire to be a pro athlete, and many of them it
is a passion and goal of theirs. So you have to support their dreams and let them
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know that they should have other attainable goals they should also be striving
towards.
Customized Programming
Many teams may have had travel schedule conflicts, and at times throughout their season
the teams may not have been able to participate in some of the Life Skills Programming. Many
participants indicated each team customized their programming based on their respective needs
throughout the year. Participants 2, 4, and 6 provided thoughts about non-mandatory
programming.
Life Skills Director #2:
We also want to make sure we provide them with options, making choices. We
want them to give thought on what they think they need, so we can have balance
to our programming. We do have some mandatory programming and we bring
two speakers in a year for all student-athletes. We offer 30-40 workshops a year
on topics to mirror the NCAA 5 Commitments. They student-athletes buy into our
programming because they have a choice in what seminars they can choose from.
The student-athletes have can choose the number of seminars they attend, it is
mandatory they choose one in every category and many actually attend more than
the required amount.
Life Skills Director #4:
The programs are not mandatory. For example we had a bowling social, and over
300 of the student-athletes attended to benefit one of the local shelters since many
are community oriented. We had a graduate and professional school fair had over
100 student-athletes that participated.
Only three participants reported having mandatory programming throughout the year.
The student-athletes were given a choice on what programs they wanted to attend during the
year. Participant #6 provided his thoughts about mandatory programming.
Life Skills Director #6:
The specific workshops that are mandatory that we do are drugs and alcohol,
violence prevention, and social media. I try not to make outreach mandatory, but
when I ask them to do it, they do it. We try not to force things, I get enough
involvement from all the student-athletes throughout the year.
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When asked survey question #3, “what new programs or initiatives would you create that
your program does not currently offer and would make a positive impact on your studentathletes?” participants expressed there is a need for growth and improvement. Their responses
varied from funding to improving career planning for student-athletes. There are many unique
initiatives programs looking to explore to implement in the future or the immediate future.
Participant #1 described a new initiative their school is introducing in December of 2015.
Life Skills Director #1:
We are going to rollout a post-eligibility opportunity program. I feel this is going
to be really important. Any student-athlete letter winner graduate . . . If you letter
and graduate, starting with the graduating class in December 2015, we will fund 1
for one semester one of three options: internship, study abroad, or semester of
graduate/professional school. The reason we wanted to do this, sometimes while
that athlete is in school, even though you may be preaching the importance of
internship, global experience, leadership, they still may be in denial. Some may
think “I may not need it,” “I am going to the show and play pro ball” . . . so it
might be a year or two after they graduate and maybe pro sports does not work
out and what we see is they come back to school and say, “Can you help me?
What are you able to do for me?”
It is nice we will have this program, and so for a three-year window after they
graduate, if they want to come back and take advantage of one of those
opportunities, we will fund it. You are looking at a $7,000-$10,000 commitment
that we are making available to every letter winner graduate. . . . Once studentathletes exhausted their eligibility and graduated . . . that is when most schools
say, “Thank you for what you have done, good luck.” They cut them off. We are
not doing that. We are making that pledge to 100 athletes a year; that is pretty
significant financially. But I think it will be more significant with that real world
experience, when they are current student-athlete, it is really difficult for a current
student-athlete to get an internship, study abroad because of the time constraints
of their sport. We are pleased that we are able to offer these values, we think it
can be a game changer for the student-athlete.
It just shows that the Life Skills program is not just while you are here, it can also
mean beyond graduation. It is strong commitment but we are in a position to do
this. Those are things that parents enjoy hearing and it differentiates us over
another school.
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The most common response for improvement was career development. Participants #2, 6,
8, and 9 provided comments about the need to improve career programming for their studentathletes.
Life Skills Director #2:
The one area that I would like to explore is the career area. We do have an
excellent careers services office and we work with them. We encourage our
athletes to utilize their services. We can do a better job and do more. For example,
the career center talks about time management and resume workshops, sports
nutrition, and a workshop on healthy eating.
Life Skills Director #6:
A lot of our attention is now being focused on career development. We feel we
have the community service component down, and we feel this is a unique
opportunity for us to improve in this arena.
Life Skills Director #8:
We just partnered with career services, and they will be coming in one day a
week. We are taking stronger steps in ensuring our student-athletes get more
opportunities to be able to get internships and job shadowing opportunities.
Life Skills Director #9:
The one area we would like to enhance our career development: the mental health
aspect and retiring from their sport. We provide workshops that can help our
student-athletes.
New Initiatives
A few of the participants spoke passionately about new initiatives that were going to be
unique to their already diverse menu of programming. They ranged from adding mandatory
freshman seminars and a women’s symposium to providing studying abroad opportunities for
their student-athletes.
Life Skills Director #3:
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Starting this fall 2015, every freshman will be required to take a one-credit
course. We are excited about that, it will be pass/fail, and we have an outside
academic department and will have a chair person in that area managing this.
Life Skills Director #10:
This upcoming March 2015, we will have our first ever Women's Symposium.
The symposium is focused for our female student-athletes as they transition from
being a student-athlete to being a young professional, understanding the
communications essentials, and understanding personal choices. We will focus on
the worth and value for female athletes and will bring experienced women in
various industries to speak to our female athletes. The following year we will do
the same for the male student-athletes, giving them an opportunity for them to
hear professionals on the personal side and learn about barriers that may or may
not exist in society and the work force.
Life Skills Director #4:
We are looking to partner with the campus travel abroad programming so our
student-athletes can do international traveling and study abroad. We encourage
our student-athletes to participate in Coach for College: Student athletes from
across the country can go to Vietnam and coach and work with kids in those
communities. We also want to teach the student-athletes more practical skill sets
for their preparation for life after college such as how to purchase a home, how to
create a budget for yourself, how to purchase a car, how to obtain a loan.
There were some participants who felt their Life Skills department was moving in the
right
direction. Participant #3 provided his thoughts.
Life Skills Director #3:
I feel we are in a really great place right now; I am doing a better job with
reaching out to our advisors, coaching staff, administrators by getting the buy in. I
feel like we are making some great strides, we are in the best position since I have
been part of this. I feel the next few years we are going to be incredible.
Interview question four asked, “what concerns do you have about your schools Life Skills
Program?” Of the ten administrators who responded to the survey, seven expressed concerns
about their Life Skills Program. From the responses of the ten administrators, two major themes
developed from four of the schools: career development and hiring more staff. The most
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frequently mentioned concern about the Life Skills Program was having more programming for
career development.
While many respondents expressed the overall support from some coaches was great.
Almost all stated they wanted to get the support from all coaches. Since one of the respondents
was new to his position, he was adamant of ensuring he earned the trust of the coaches and other
administrators in the athletic department. One respondent expressed, “some coaches wished there
was not as much programming, but they get it.” Participants #2, 6, and 8 felt they needed to
improve in the area of career development.
Life Skills Director #2:
I think the career area [needs improvement]. I would like to see that grow. I am
pretty please what we put forth, and the students think highly of what we do. We
never want to get too comfortable.
Life Skills Director #6:
Hiring more staff to assist with developing the area of career development. More
workshops, we currently do one career fair and perhaps add another fair, one for
each semester. We are adding some GA positions, so this will be helpful.
Life Skills Director #8:
We can improve on getting the student-athletes with internships and helping them
find real work experience while they are still enrolled in schools. Part of issue is
that we are in a small town, compared to some of the other Big Ten schools that
are in urban areas.
Unique Findings
The two most unique findings were participants who stated their concern about leadership
among their African-American student-athletes. The other participant reported his was the only
school in the conference with leadership academy with an outside organization that provides
services for them over eleven years. When the researcher examined the literature, the findings
were very consistent with the literature regarding African-American male student-athletes
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interacting outside of their sports. The importance of engaging student-athletes in educationally
purposeful activities and enriching educational experiences, both inside and outside the
classroom, has been well established in the literature (Comeaux, Speer, Taustine, & Harrison,
2011; Gayles & Hu, 2009; Martin, 2010). Notwithstanding, Black male student-athletes rarely
accrue beneﬁts and developmental outcomes associated with high levels of purposeful
engagement beyond athletics. This has serious implications for faculty-student interaction, an
important form of engagement.
Comeaux and Harrison (2007) found that engagement with faculty was essential to
academic achievement for Black and White male student-athletes, yet professors spent
signiﬁcantly more out-of-class time with Whites. Furthermore, high-achieving Black male
student-athletes in Martin, Harrison, and Bukstein’s (2010) study reported that coaches
prioritized athletic accomplishment over academic engagement, and discouraged participation in
activities beyond their sport.
Leadership among African American student-athletes. One (n=1) of the
administrators who was African American introduced the importance of leadership among the
African American student-athletes. Participant #7 eloquently provided context about this issue.
Life Skills Director #7:
The area we would like to improve on is to get our student-athletes of color to
participate more in the programming we do for them. At the end of the day, it
comes down to the leadership among the African American athletes and if they
feel it is important to them. Most of the student-athletes of color for some reason
ostracize themselves, and sit separately. Many don’t see the importance of
celebrating their culture. We have struggled to get them to see why it is important
and vital. We feel confident that we will have a break through. At times it is like
pulling teeth for many of the student-athletes to see the importance of Black
History month. We have engaged many of the African American community to
help us better engage with your student-athletes.
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Unique Leadership Programming
Participant #2 reported his school was the only school in the Big Ten with an academy
from an outside agency:
100 student-athletes are chosen to participate in the academy per year. It consists
of three levels: (1) Emerging leader level. These student-athletes are not leaders
yet but seeking to be leaders. (2) Veteran leader level: At this level they are
starting to assume some leadership responsibilities, as a senior they participate in
Leadership 360. At this level, seniors gather around a table setting and talk about
their team and better ways to better lead their team. We have a 360 evaluation
form for where the coaches and athletes on their team will evaluate their
leadership skills. (3) Coaches’ session: At this level, coaches learn about their
students and sit down with their student-athletes to talk about the direction of their
program. Been doing this programming for 11 years. In addition we have a group
called career athletes that come to do a career night—they also speak to the
freshman and sophomores as well.
The fifth interview question asked “what is the ‘buy in’ (i.e., support) from the following
university officials? Athletic directors, coaches, and academic administrators.” The subjects
described “buy-in” as financial support from the athletic director and program support from the
coaches. Nine of the respondents specified the athletic directors from their institution's teams did
have a great deal of buy in for their Life Skills Program. One proudly stated, “our AD and
coaches are phenomenal!” Participants #1, 6, and 8 stated their pleasure of the buy-in from the
administration.
Life Skills Director #8:
I can’t say enough about our senior executive leadership. They really see this as
being vital to the success within our mission of being a student-athlete. It is at the
forefront and that definitely comes through from our office student-athlete
development. “Many stated the area they needed to work on to continue to get
100 % “buy in” was with the coaches. For the most part most of the coached have
bought into the programs, some just feel “there is too much programming” but the
overall consensus is most coaches have bought into the Life Skills Program.
Another stated “It is 100% amazing, I can’t complain.
Life Skills Director #10:
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“100 % buy in! We are one of unique programs across the country that is 100 %
privately funded, through donors and support. That allows them to be invested in
all that we are doing. The internal support is suburb, the upper administration
understands and knowing the value of the student-athlete development program
that allows us provide qualitative/quantitative show the overall value of the work
we are doing to prepare our student-athletes for life after they finish college.”
Life Skills Director #1:
“From our AD, it is VERY STRONG. He has allowed us to grow our program.
We now have 3 full time coordinators including myself. Resource wise as it
pertains to budget, as long as we can justify the value of a program, he never
denied anything we asked for. From the administration it is VERY strong, the
coaches are pretty good. There are some coaches that are guarded of their time,
some may look at Life Skills a time absorber. Fortunately we have convinced
them it is part of the student-athlete experience. It is school, your sport it is your
life and all three should be fully valued.”
Life Skills Director #6:
“We get tremendous by in from the administration. There are some coaches that
think we over program, and wish they were more educated on what we do, some
get it, and others may not want to participate. For the most part they all are
supportive and I can call them at any time.”
Life Skills Director #5:
“Our AD sets the tone, he is a strong proponent in ensuring all the student-athletes
are leaders on and off the field. I am honored and grateful to work with such a
dynamic and forward thinking human being.”
Program Effectiveness

The third and final part of this study examined the effectiveness of the schools’ Life
Skills Program. Murdock’s (2010) instrument measured levels of program effectiveness based on
Life Skills’ five Commitment Statements.
The levels of effectiveness measured were based on the NCAA's Life Skills
Commitments (Academic Commitment, Career Development Commitment, Athletics
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Commitment, Development Commitment and Service Commitment). Each respondent provided
the appropriate rating concerning the level of effectiveness of their school's Life Skills Program.

Academic Commitment

The respondents were asked to evaluate the effectiveness of the Life Skills for Academic
Commitment. The respondents (n=10) chose from: study skills; goal setting; time management;
tutorial program; supervised study hall; orientation program; academic assessment program;
academic advising; student-athletes finishing their school curricula; academic counseling
program; student-athletes completing scholarship applications; academic awards; and honors.
The respondents were asked to rank the effectiveness of each item with values between zero and
five. Zero indicated the respondent did not address the question, one was “very ineffective,” two
was “somewhat effective,” three was “effective,” four was “very effective” and five was “totally
effective.”
Six (n=6) of the respondents rated study skills totally effective, two respondents
effective, and one did not address the item.
Two of the respondents rated goal setting totally effective, four respondents very
effective, two respondents effective, and one did not address the item.
Two of the respondents rated time management totally effective, four respondents very
effective, three respondents effective and one did not address the item.
Six of the respondents rated tutoring program very effective, one respondent effective,
and one did not address the item.
Five rated supervised study hall totally effective, two respondents effective, and two did
not address the item.
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Three respondents rated the orientation program totally effective, five respondents very
effective and one respondent effective.
Five of the respondents rated the academic assessment program a totally effective, one
respondent very effective, one respondent effective and one did not address the item.
Four of the respondents rated the academic advising totally effective, one respondent
very effective, one respondent effective, and three did not address the item.
Six of the respondents rated the student-athletes finishing their college curricula a totally
effective, one respondent very effective, and two did not answer the item.
Five of the respondents rated academic counseling program totally effective, one
respondent very effective, one respondent effective, and two did not answer the item.
Three of the respondents rated student-athletes completing scholarship applications
totally effective, four respondents very effective, one respondent effective, and one did not
address the item.
Five of the respondents rated the academic awards honors totally effective, three
respondents very effective, and one respondent effective. See Table 4 for a summary of
Effectiveness of Academic Commitment.
Table 4. Effectiveness of Academic Commitment
Effectiveness of Academic Commitment
So mew hat
N ot addr e ss e d Tot ally I ne ff e ct iv e
I ne f fe cti ve
V er y Ef
Tot ally
1 fe c ti ve
2
3 Ef fe ctive 4
Study skills
1
0
0
2
Goal setting
1
0
0
2
Time management
0
0
0
3
Tutoring program
2
0
0
1
Supervised study hall
2
0
0
2
orientation program
0
0
0
1
Academic assessment program
2
0
0
1
Academic advising
3
0
0
1
Student-athletes finishing curricula
2
0
0
0
Academic counseling program
2
0
0
1
Student-athletes finishing scholarship applications
1
0
0
1
Academic awards/honors
0
0
0
1
I nst ru ctional Resou rc es
Academic Commitment

5
4
4
4
0
0
0
5
1
1
1
4
3

Ef f ect iv e
6
2
2
2
6
5
3
5
4
6
5
3
5
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Career Development Commitment
The subjects were asked to evaluate the effectiveness of the Life Skills for Career
Development Commitment. This category included job search process, addressing
developmental concerns during freshman-senior years in college, post-college career preparation,
interactions with agents, and student-athlete participation in alumni career networking. Four of
the respondents rated job search totally effective, three respondents very effective, and one
respondent effective. Two respondents rated addressing developmental concerns during
freshman-senior years of college totally effective, six respondents very effective, and two
respondents effective. Four of the respondents rated post-college career preparation totally
effective, four respondents very effective, and one respondent effective. Four of the respondents
rated interactions with agents very effective, three respondents effective, and two did not answer
the item. Six of the respondents rated student-athlete participation in alumni career networking
totally effective, two respondents very effective, and one respondent effective. See Table 5 for a
summary of Effectiveness of Career Commitment.
Table 5. Effectiveness of Career Development Commitment
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Career Development Commitment
Job search process
Addressing developmental concerns
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Athletics Commitment
The subjects were asked to evaluate the effectiveness of the Life Skills for Athletics
Commitment. This category included athletic coaching, athletic department operations, support
programs for athletics-related issues, student-athlete interviews, and student-athlete leadership
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6
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development training. Four of the respondents rated athletic coaching very effective, two
respondents totally effective, one respondent effective, and two did not address the item. Five
respondents rated athletic department operations very effective, two respondents totally effective,
one respondent effective, and one did not address the item. Four respondents rated support
programs for athletics-related issues totally effective, four respondents very effective, and one
did not address the item. Five respondents rated student-athletes interviews very effective, two
respondents totally effective, one respondent effective, and one did not address the item. Four
respondents rated student-athlete leadership development training very effective, three
respondents totally effective, and two respondents effective. See Table 9 for a summary of
Effectiveness of Athletics Commitment.
Table 6. Effectiveness of Athletics Commitment
Effectiveness of Athletics Commitment
I nst ru ctional Resou rces
Athletics Commitment
Athletic coaching
Athletic department operations
Support programs for athletic issues
Student-athlete interviews
Student-athlete leadership development
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Personal Development Commitment
The subjects were asked to evaluate the effectiveness of the Life Skills for Personal
Development Commitment. This category included nutrition programs, eating disorder
prevention education, personal relationship management, sexual responsibility, developing selfesteem, academic assessment program, student-athletes finishing their school curricula, academic
counseling program, student-athletes competing scholarship applications, Academic awards and
honors, social development, social etiquette, dealing with authority, understanding diversity,
celebrating diversity, fiscal responsibility, violence prevention. Five of the subjects rated
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nutrition program totally effective, three respondents rated effective and one very effective. Five
subjects rated eating disorder prevention education very effective, three respondents effective,
and one very effective.
Four subjects rated personal relationship management effective, three respondents rated
very effective, and two respondents rated very effective. Five subjects rated sexual responsibility
effective, two respondents rated very effective, and two totally effective. Six respondents rated
developing self-esteem effective, two respondents totally effective, and one did not address the
item. Six respondents rated academic assessment program effective, two respondents totally
effective, and one did not address the item. Three respondents rated academic advising totally
effective, two respondents very effective, one respondent effective, and three did not address the
item. Six respondents rated student-athletes finishing their school curricula totally effective, one
respondent effective, and two did not address the item.
Five respondents rated academic counseling program totally effective, one respondent
rated very effective, one respondent effective, and one did not address the item. Four respondents
rated student-athletes completing scholarship applications totally effective, three respondent
rated very effective, one respondent effective, and one respondent did not address the item. Four
respondents rated academic awards and honors totally effective, two respondents effective, one
respondent very effective, and one respondent did not address the item. Four respondents rated
social development very effective, four respondents effective, and one respondent totally
effective.
Four respondents rated social etiquette very effective, three respondents rated effective,
one respondent ineffective, and one respondent totally effective. Six respondents rated dealing
with authority effective and three respondents very effective. Four respondents rated
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understanding diversity very effective, three respondents totally effective, and two respondents
effective. Five respondents rated celebrating with diversity very effective, three respondents
totally effective, and one respondent effective. Four respondents rated fiscal responsibility
effective, two respondents totally effective, two respondents very effective, and one respondent
somewhat effective. Four respondents rated violence prevention totally effective, three
respondents very effective, one respondent effective, and one respondent somewhat effective
(see Table 7 for a summary of effectiveness of Personal Development Commitment).
Table 7. Effectiveness of Personal Development Commitment

Effectiveness of Personal Development Commitment
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Service Commitment
The respondents were asked to evaluate the effectiveness of Life Skills for Service
Commitment. This category included mentoring, peer education, peer counseling, student-athlete
assistance program, and working in the community. Four of the respondents rated mentoring
very effective, three respondents rated totally effective, one respondent effective, and one did not
address the item. Four of the respondents rated peer education effective, three respondents totally
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effective, and two respondents effective. Four respondents rated peer counseling effective, three
respondents very effective, one respondent effective, and one somewhat effective. Three
respondents rated student-assistance program effective, three respondents somewhat effective,
two respondents very effective, and one respondent totally effective. Four respondents rated
working in the community very effective, two respondents totally effective, two respondents
somewhat effective, and one respondent effective (see Table 8 for a summary of effectiveness of
Service Commitment.
Table 8. Effectiveness of Service Commitment
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CHAPTER V—CONCLUSIONS AND RECOMMENDATIONS
Findings from this study contribute to the growing body of literature in the area of Life
Skills Programming for student-athletes within Big Ten NCAA Division I institutions.
Statement of the Problem
The purposes of this study were:
1. To determine if Life Skills Programs exist in all of the 14 Big Ten Schools.
2. To determine if the NCAA Division I Life Skills Commitment Statements were utilized
at all the Big Ten Schools.
3. To determine how Big Ten administrators perceived Life Skills Programs across all 14
Big Ten Universities.
It was anticipated that all Big Ten colleges would have a Life Skills Program on their campus. It
was anticipated that Big Ten Life Skills administrators would perceive their programs to be
effective.
Descriptive statistics were used to analyze demographic data for the first part of the
study. The data analyzed in regards to administrators included job title; program budget; race;
gender; graduation success rate; reporting structure, and the highest level of education attained.
In the second part, the questionnaire examined the perceived effectiveness of the schools’ Life
Skills Programs. Murdock’s (2010) research instrument assessed levels of effectiveness based on
Life Skills’ five Commitment Statements.
Five interview questions were also asked to gain a more in-depth perspective about the
Life Skills Programs:
1. What do you feel are the strengths of your Life Skills Program?
2. What is the participation of your revenue generating sports in your Life Skills Program?
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3. What new programs or initiatives would you add that your program does not currently
offer that would make a positive impact on your student-athletes?
4. What concerns, if any, do you have about your school's Life Skills Program?
5. What is the “buy in” (i.e., support) from the following University officials?
Based on the literature and results of the pilot study, the following research questions were
generated:
1. Research Question One: Do NCAA Life Skills Programs exist at all Big Ten schools?
2. Research Question Two: Are the five NCAA Life Skills Commitment Statements being
enforced at all Big Ten schools?
3. Research Question Three: Are NCAA Life Skills Programming perceived effective at all
Big Ten schools?

In response to research question one, the researcher found that each Big Ten school (n=10)
delivered all of the five Commitment Statements the NCAA required as part of the Life Skills
Program. All Big Ten schools NCAA Life Skills Commitment Statements were reported to have
been enforced by each Life Skills Program.
In response to research question two, the researcher found each Big Ten school utilized
the NCAA Life Skills Commitment Statements by assessing the Life Skills effectiveness at each
school. There were two ways the researcher assessed Life Skills effectiveness. The first was
through question #24 on the questionnaire, “what is the overall effectiveness of their Life Skills
Program?” The second was through interview questions #1 and #4, “what do you feel are the
strengths of your Life Skills Program?” and “what concerns, if any, do you have about your
school's Life Skills Program?”
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Research question #3 was designed to measure perceived effectiveness of the Life Skills
Program. The researcher anticipated that all Life Skills administrators would perceive their
programs as effective. The most common themes from responses to that question described the
strengths of a Life Skills Programs. The strengths described were service, athletic director
support, part of the athletic director administrative team, geographic location, diversity, fully
comprehensive programming, budget, and large staff.
The most frequently identified strength by the participating institutions' athletic
department administrators related to involvement in community service. This was an interesting
finding because Murdock (2010) concluded it might be advisable for athletic departments to
have student-athletes involved more in on-campus service activities over primarily being sent out
into the community.
All of the athletic administrators made comments concerning their program's Academic
Commitment. The majority (n=10) of this sub-group of respondents specifically mentioned
study skills. For example, several athletic department administrators noted the high amount of
activity displayed by their community service program. Other administrators mentioned the
priority and focus they had on community service activities. Another respondent indicated their
school completed community service hours through a community service competition between
sports teams in the athletic department; which resulted in more community service hours being
completed at that particular university than ever before. One administrator used "stellar" to
describe their community service program. Some respondents identified community outreach,
community involvement, or community/campus connections as particular strengths of their Life
Skills Program.
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The primary components mentioned by respondents for an effective program included
academic counseling, advising, and resources. For instance, one administrator reported they had
counselors who were very skilled in providing academic guidance to their student-athletes. Two
administrators indicated they had over ten academic counselors and close to 80 tutors to help
student-athletes achieve great academic support. One administrator added that in their athletic
department, they had a great deal of personal contact with their student-athletes. Some of the
schools' administrators highlighted the general emphasis on academics at their institution.
Responses (n=8) included acknowledgement of their strong commitment to academics and
reporting that academics was their program's biggest strength. One administrator specifically
outlined the academic achievements and awards earned by their student-athletes in which they
were a national leader for the past 20 years in producing academic All Americans.
The third research question examined the perceived effectiveness of Big Ten schools Life
Skills Program. Murdock’s (2010) research instrument assessed levels of effectiveness based on
Life Skills five Commitment Statements. The levels of effectiveness measured were based on the
NCAA's Life Skills Commitments (Academic Commitment, Career Development Commitment,
Athletics Commitment, Development Commitment and Service Commitment). Each respondent
provided the appropriate rating concerning the level of effectiveness of his or her school's Life
Skills Program.
Academic Commitment
The respondents were asked to evaluate the effectiveness of the Life Skills for Academic
Commitment. Respondents (n=10) chose from the following variables: study skills; goal setting;
time management; tutorial program; supervised study hall; orientation program; academic
assessment program; academic advising; student-athletes finishing their school curricula;
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academic counseling program; student-athletes completing scholarship applications; academic
awards and honors. The respondents were asked to rank the effectiveness of each variable
between the numbers zero and five. Zero meant the respondent did not address the question, one
meant very ineffective, two meant somewhat effective, three meant effective, four meant very
effective, and five meant totally effective.
Respondents rated study skills; goal setting; time management; tutoring program;
supervised study hall; orientation program; academic assessment program; academic advising;
student-athletes finishing their college curricula, and academic awards honors as effective.
Career Development Commitment
The respondents were asked to evaluate the effectiveness of Life Skills in the following
areas within Career Development Commitment: job search process; addressing developmental
concerns freshman-senior years in college; post-college career preparation; interactions with
agents, and student-athlete participation in alumni career networking. Respondents rated job
search, addressing developmental concerns freshman-senior years of college, post-college career
preparation, interactions with agents, and student-athlete participation in alumni career
networking as indicators of program effectiveness.
Athletics Commitment
The subjects were asked to evaluate the effectiveness of the Life Skills for Athletics
Commitment. This included athletic coaching; athletic department operations; support programs
for athletics-related issues; student-athlete interviews; student-athlete leadership development
training. Respondents rated all items as effective.
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Personal Development Commitment
The respondents were asked to evaluate the effectiveness of the Life Skills for Personal
Development Commitment. This category included nutrition program; eating disorder prevention
education; personal relationship management; sexual responsibility; developing self-esteem;
academic assessment program; student-athletes finishing their school curricula; academic
counseling program; student-athletes competing scholarship applications; academic awards and
honors; social development; social etiquette; dealing with authority; understanding diversity;
celebrating diversity; fiscal responsibility; and violence prevention. Respondents rated nutrition
program; eating disorder prevention education; personal relationship management; studentathletes finishing their school curricula; academic counseling program; student-athletes
completing scholarship applications; academic awards and honors; social development; and
celebrating with diversity as very effective.
Service Commitment
The respondents were asked to evaluate the effectiveness of the Life Skills for Service
Commitment. This included mentoring, peer education, peer counseling, student-athlete
assistance program, working in the community. Respondents rated working in the community
very effective.
The respondents were also asked five interview questions so researchers could gain a more
in-depth perspective about the Life Skills Programs.
Interview Questions
Interview question one asked respondents about the strengths of their Life Skills
Program. Many of the respondents attributed many things as strengths to their Life Skills
program. The most common responses among respondents were: (a) having a fully
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comprehensive program; (b) support from their athletic director; (c) the commitment of
providing service projects for their student-athletes; (d) a sustainable budget; (e) the influence of
being on the senior management team; (f) the geographic location of the school; (g)
programming in career development; (h) diversity. Interview question two probed respondents
about the participation of revenue generating sports in in the Life Skills Programs. There were
varying responses to this question. Responses ranged from getting “100 % support from those
revenue generating sports” to the programs not being mandatory.
One of the recurring themes administrators faced with some of their coaches was the
importance for their student-athletes to attend all of the Life Skills Programs. The responses
ranged from “only a few Big Ten programs made it mandatory for student-athletes to attend,” to
“none of the Big Ten programs made it mandatory for student-athletes to attend.” The programs
that with mandatory attendance for all student-athletes were Big Ten schools that offered
mandatory seminars for incoming freshmen and transfer students, and were designed to get that
population acclimated to the university. Only 30% reported having mandatory programming
throughout the year. Student athletes were given a choice on what programs they wanted to
attend during the year.
The Big Ten programs with mandatory programming received full support from the
student-athletes and coaches. There was no punishment administered to teams or student-athletes
if they did not attend Life Skills Programs.
Interview question three queried respondents about any new programs or initiatives they
wished for their Life Skills Program to have, did not currently offer, and could make an impact
on the student-athletes. The most common initiatives were focused on career development, time
management, resume writing, and partnerships with the campus community. Over 75% of the
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administrators stated a need to also focus on the mental and physical well-being of studentathletes. Over half of the respondents stated because of their geographic locations that they were
challenged to successfully place student-athletes in adequate internships or provide job
shadowing experiences.
Some Big Ten schools reported about new programs and initiatives they feel would make
an impact on student-athletes. One of the most unique programs offered by a school was the post
eligibility opportunity program. The post eligibility program provided any student-athlete letter
winner that graduates from the university, starting December 2015, funding for one semester for
an internship, studying abroad, or a semester of graduate or professional school. The school
makes a $7,000-$10,000 commitment per student-athlete and has up to three years after they
graduate to take advantage of this initiative.
A finding reported by one Big Ten institution was the establishment of a Women's
Symposium. The program was be designed for female student-athletes and their transition from
being a student-athlete to being a young professional. The program will focus on the worth and
value of female athletes, and will bring experienced women in various industries to speak to
female athletes.
Interview question four probed respondents about any concerns regarding their Life
Skills Programs. 70% of the administrators expressed concerns about their Life Skills Program.
Two major themes emerged. One was career development and the other was hiring more staff.
The most frequently mentioned concern about the Life Skills Program was having more
programming around career development. Many administrators expressed the overall support
from coaches was great, but almost all stated they wanted to get full support from all coaches.
Since one of the respondents was new to the position, the respondent ensured earning the trust
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from the coaches and other administrators in the athletic department. Perhaps one of the most
surprising concerns from an administrator was his interest in improving in the area of getting the
student-athletes of color more engaged with the minority community at their institution, as well
as improving the diversity programming the athletic department offered.
Interview question five asked respondents about the “buy-in” from university officials.
The respondents described “buy-in” as financial support from the athletic director and program
support from the coaches. Over 90% of the respondents specified the athletic directors or
coaches from their institution's teams did have a great deal of "buy-in" for their Life Skills
Program.
Additional Findings
Some additional findings revealed 50% of the respondents reported budgets for their Life
Skills programs were under $100,000. It is important to note that Wright (2002) reported 50% of
the Life Skills coordinators acknowledged that funding was never or rarely sufficient. 90% of the
administrators in the current study felt that overall Life Skills Program was adequate, and 50%
felt their programs were not sufficiently funded. Researchers consistently reported a lack of
adequate funding to support Life Skills programs. Wright (2002), found that 42.9% of the Life
Skills coordinators felt their programs were sufficiently funded, and 32% felt their programs
were not funded. However, Goddard (2004) reported that some institutions have budgets of
$25,000, but most must work within a budget of $2,500 or less. The current study support
revealed half (n=5) of the respondents had budgets over $100,000 and half (n=5) had budgets
under $100,000. There were two schools that had budgets ranging from $21,000-$50,000.
The Knight Commission (1991) suggested that the costs of running athletic programs
must be reduced. However cost reduction should not occur among any Life Skills programs.
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Interestingly, small private schools with relatively lower total endowments have been able to
achieve more success in nearly every category of school success—even more than larger schools
with greater endowments—by keeping costs down and looking for ways to enhance services
(Ekman, 2006). One measure of success achieved by small private schools, compared to larger
institutions, was that their students generally took less time to graduate (American Federation of
Teachers, 2003). Therefore, increasing sources of revenue, reducing costs, or both, and looking
at ways to best provide services to student-athletes are recommended ways to run a fiscallyefficient Life Skills Program (Murdock, 2010). Having a Life Skills Program for student-athletes
that provides them diversity in programming and providing them with many options to choose
from is important.
Pascarella &Terenzini (1991) found that college students tend to learn more when they
are engaged in a variety of educational activities. Student engagement encompasses not only
activities such as interacting with instructors on a variety of issues, but also involves other
activities considered important for college, like working together in community service activities
(Kuh, 2001). The Life Skills Program's instructional resource, considered by the participating
athletic department administrators to be the area most effectively applied, was working in the
community. Therefore, student-athletes at these institutions were very likely actively
encouraged, if not mandated, to regularly participate in ongoing community service events. The
current study indicated that administrators cited working in the community was “very effective.”
In addition, the current study revealed 90 % had a graduation success rate between 80%-100%.
The current study revealed the schools that produced a high graduation success rate were
employed in their department over nine years.
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Murdock (2010) concluded those administrators with the most job experience considered
their institution's Life Skills Program to be more effective in implementing the instructional
resources, as compared to administrators with less experience (Murdock, 2010). Murdock’s
study suggested when administrators had more job experience in Life Skills, the athletic director,
coaches and student-athletes supported the seminars offered. In the current study more than half
of the administrators with more experience on the job cited they had a larger budget, more “buy
in” from administrators, and the Life Skills Program did not have budget or financial concerns.
Wright (2002) found both men and women program coordinators appeared to be leaving the
position of Life Skills only after one to three years of service. Wright (2002) found both men and
women program coordinators appeared to be leaving the position of Life Skills after only one to
three years of service. In the current study the average number of years for a Life Skills
administrator is 8.2 (range: 1 years to 32 years), and two administrators have been in their role
over 28 years.
Wisdom (2006) reported those institutions that provided the most comprehensive
programming for their student athletes had the most successful programs. Similarly, Murdock
(2010) reported highly experienced administrators were perhaps more of a crucial component in
contributing to a program's success than less experienced administrators. It could have been that
at the time they completed the survey, administrators with more job experience at their school
may have had comparatively more time developing needed campus-specific skills within the
framework and mission of their school.
The NCAA (2009h) has recommended that individuals who wish to become
administrators with the Life Skills Program contact schools in their geographic region and gain
experience through volunteering, shadowing, and otherwise seeking ways to gain experience
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with a specific institution. Based on the current study's findings, and findings from Murdock
(2010) study, it seemed that staff members with a significant amount of experience of over eight
years would be proficient in implementing an effective program. In addition, many of the
respondents would like for other experienced Life Skills Directors to provide a blue print of how
to effectively create Life Skills Programs at their school.
Murdock (2010) found athletic department administrators who had been employed in
their current jobs for two years or less, as well as those with three to five years of job experience,
judged their school's Life Skills Program to be less effective at implementing the program's
instructional resources than those who had six or more years of job experience. In this current
study all of the Life Skills Directors judged their school’s Life Skills Program to be very
effective. In addition, there were only three directors with over eight years of experience, and
each of them had been very effective of creating programming. In fact, some of the most
comprehensive and robust programming came from those directors who had under eight years of
experience. In the current study, all of the schools had high profiles and prominent service
programming which were widely known and praised nationally by the NCAA. Most of the
schools had diversity programming that addressed the needs of their African American, minority,
and International populations.
One of the major suggested findings of this study was that respondents received one
hundred percent support from their senior team. Four (n=4) of the respondents were members of
their senior teams. This new phenomenon created the support from the senior administrative
teams, coaches, and other administrators.
Wright (2002) concluded based on the titles of the Life Skills administrators that the
professionals were very descriptive of their job duties. In the current study, all respondents had at
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least one person in charge of Life Skills, and only four of the ten had “Life Skills” in their
official titles. The current study revealed the average number of a Life Skills staff department
was three, and the largest staff was five. Four schools reported there was just one person on their
Life Skills staff. One of the unique aspects with the staff which had four to five employees is that
they were each able to have an employee in charge programming for one of the five NCAA Life
Skills Commitment Statements: Personal Development, Career Development, Service,
Academics and Athletics.
This was very important because the roles and responsibilities of a Life Skills Director
expanded since the inception of the Life Skills Program in 1991. Additionally, the employees in
charge of one of the NCAA Life Skills Commitment Statements were able to plan programming
for the student-athlete. Wright (2002) also concluded a Life Skills Director may be responsible
for compliance with the NCAA rules. In this current study, none of the administrators had dual
roles in compliance. However, it is important that the Life Skills Director, along with all of the
units in athletics, work closely with compliance to ensure that the student-athletes and the
administrators abide by NCAA rules. For example, if a student-athlete participates in a
community service project with a company, she is not allowed to accept gifts or monetary
compensation for her participation. Since the role and responsibility of a Life Skills Director has
changed over time, the primary responsibility of a Life Skills Director is to have a fully
functioning staff providing programming for the five NCAA Commitment Statements.
Some major concerns expressed by Life Skills Program administrators related to the lack
of career development for the program by four of the respondents (n=4). In this current study,
90% of the respondents stated they received support from their athletic director, coaches, and
senior staff. Murdock (2010) reported that administrators suggested that a greater awareness and
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interest in their Life Skills Program should be demonstrated by those in a position to provide
potential support, especially coaches. Sharp and Sheilly (2008) noted that coaches and athletic
department personnel should engage in healthy communication so that student athletes' academic
well-being can be properly supported, since the goal is to help student athletes experience a
proper education, not to just maintain eligibility for competition. In the current study, five were
members of the athletic department senior team.
Recommendations for Practice
Based on the limitations of the study, the reader cautions the interpretations. The results
are not generalizable of all Life Skills Programs. The researcher has worked with NCAA
Division I athletic departments for 19 years, based on his experience and knowledge he provided
the following five recommendations for the future of Life Skills Programs:
1. It is widely recommended that student athletes should be an integral part of the
University/College student body. Tinto (1987) posited that involvement in college life
was a strong predictor of academic success for student athletes, including reaching
graduation. Hence, student engagement appeared to be an important factor for student
athletes achieving success in school. Murdock (2010) concluded it might be advisable for
athletic departments to have student-athletes more involved in on-campus service
activities rather than primarily being sent out into the community (Murdock, 2010).
Evidence suggests student-athletes should be integrated into the community.
Having the student-athletes integrated in the community provides them
accountability, empathy, and leadership skills essential to their overall personal and
professional development. If schools want the community to support their teams, their
teams need to support the community. However, Potts (2003) suggested as time-
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management issues are scrutinized, activities such as community service might be
subtracted from a bigger equation to reduce student-athlete time commitments outside the
20 countable hours of athletic activities each week. The issue for coaches and student
athletes dealing with the 20-hour rule boils down to voluntary vs. mandatory participation
(Potts). When the student-athlete does not feel community service is mandatory and a
chore, they are more than likely to enjoy the experience of providing the service versus
them feeling forced to perform the community service.
2. Findings supported a need to further educate the athletic director and administrators about
the benefits of a Life Skills Program, and to provide necessary budget support and a
detailed reporting structure. Half of the respondents (n=5) in this study had budgets of
over $100,000. Schools with budgets over $50,000 appeared to have full support of the
administrators, students, and coaches. Half of the schools’ budgets exceeded $100,000.
Those schools also had Life Skills departments with an average number of four
individuals on staff. In comparison, schools with budgets of under $50,000 did not have
more than one staff employee for the Life Skills Program. Secondly, those schools with
lower budgets needed to articulate to administrators and coaches the benefits and role of
Life Skills on a more regular basis than those with larger budgets exceeding $100,000.
3. The Knight Commission (1991) concluded that a school's first priority should be
academics over any other considerations. Off-campus service activities had benefits for
student-athletes that helped them to be successful in school. These events may be
worthwhile. Murdock (2010) concluded student-athletes typically had very demanding
time schedules, and/or their coursework should be closely evaluated and monitored by
administrators at the institution. The researcher in this study concluded that each team
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should monitor what service projects their student-athletes participate in throughout an
academic year based on their time commitments.
4. In this current study, the respondents (n=10) made suggestions about improvements
needed in their Life Skills Program regarding staff. The respondents wanted
consideration in hiring more full-time coordinators who could concentrate on one of the
five NCAA Life Skills Commitment Statements as it related to programming in that area.
Three of the schools had four to five full time people in their Life Skills division and
receive tremendous support from the senior administration. Participants in the current
study expressed the need to have additional people in their department, and suggested the
athletic director would provide additional funding to support the school's Life Skills
Program. They also felt resources available outside the athletic department may reduce at
least some of the need for expanding the athletic department's capabilities by increasing
the number of campus-wide staff available to help. Even though student-athletes are a
unique population, campus personnel and other sources of support could be trained on
how to address and manage student-athletes' specific needs (Murdock, 2010). This
training could reduce the need for spending more money within the athletic department
on personnel, would increase student-athletes' engagement in the campus environment,
and could be a relatively simple way to infuse more supportive personnel into the athletic
department's Life Skills Program and who can help student-athletes succeed.
5. In this current study four (n=4) of the ten schools reported that diversity programming
was one component of the pillars in their Life Skills Programming. All of the Big Ten
schools had less than 10 % minorities on their campus, and they should look to creating
more defined programming for the underrepresented populations. In this study, student-

101
athletes at four of the schools reported that, by the end of the school year, when they were
involved in diverse programming they had a better understanding about diverse
populations on campus and in society. The Life Skills Directors described “diverse” as
including women, people of color, LGBT community members, and people of different
religions.
Conclusion
The study results and the literature presented offered the following conclusions.
Unsurprisingly, all Big Ten schools offer a Life Skills Program. In 1994, the Life Skills Program
was launched to the NCAA membership. Over 50 NCAA institutions participated in the
inaugural orientation session for administrators from around the country. Since then,
approximately 50 member institutions have joined the Life Skills Program each year. Life Skills
focus on five basic areas: academic excellence, athletics excellence, personal development,
career development, and service. Schools tailor the program to fit the specific needs of the
student-athletes on their campuses. In this recently conducted study all ten schools focused on
the five basic Life Skills Commitment Statements, and based on the needs of the student-athlete
and teams, many schools enhanced their programming or tailored it to the student-athletes’
needs.
To date, few scholars have researched perceived effectiveness of Life Skills Programs.
Farrell (1996) was one of the first to do research on the topic. Farrell (1996) examined the
perceptions of student services by athletic administrators at NCAA Division I Life Skills schools.
In this current study many of the respondents were on the senior athletic administration, and the
perceptions from the senior teams and coaches were positive because of the immediate influence
the Life Skills Director had on his colleagues and coaches.
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100% of the administrators in the department of athletics participated. Seven of the
participants were female and three were male. Seven of the participants were Caucasian and
three were African American. Nine subjects reported an 80-100% graduation success rate. Only
one reported 51-79%. Three of the female respondents held a doctorate. Job titles of the Life
Skills administrators varied among the participants. The Life Skills role has expanded since its
inception in 1991. In this current study it was revealed that all but two schools had the same titles
for the directors of the Life Skills Program.
Wright (2002) examined NCAA Division I-A program coordinators’ perceptions of
cooperation and support of the program by head coaches and athletic administrator regarding
football and basketball teams. The current study, similar to Wright’s (2002), revealed
respondents were asked about their interactions with student-athletes. Respondents were asked
about the frequency of interactions with student-athletes. All ten respondents (n=10) indicated
they always interacted with student-athletes. Respondents were asked how frequently they
attended student-athletes’ practices. Two indicated twice a week, seven said several times a
month, one said rarely. Respondents were asked if they attended student-athletes’ home games.
Four indicated always, and two indicated sometimes. Lastly, respondents were asked if they
attended student-athletes’ away games. Three indicated sometimes, two indicated seldom, and
one indicated never.
The researcher concluded when Life Skills administrators attended the student-athletes’
practices and games and interacted with them on a consistent basis, the greater the support the
student-athlete had for the Life Skills Program. In this study the researcher found that when the
Life Skills administrator did not interact with the student-athletes daily the attendance and
support of the Life Skills Program was low.
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Unlike previous studies where Life Skills administrators held their positions for less than
five years, in this study three of the Life Skills administrators held their current positions for four
years to nine years. Three of them held there position two years, two of them held their position
four months to a year, and two of them held their current positions for twenty eight years to more
than thirty years.
Half of the respondents made attended schools with budgets under $100,000 and made
suggestions concerning financial support. Wright (2002) reported 50% of the Life Skills
coordinators claimed funding was never or rarely sufficient. 50% of the administrators in the
current study felt that overall Life Skills Program was adequately funded, and 50% felt their
programs were not sufficiently funded. Wright (2002) found that 42.9% of the Life Skills
coordinators felt their programs were sufficiently funded, and 32% felt their programs were not
funded. Goddard (2004) reported that some institutions had budgets of $25,000, but most had to
work with a budget of $2,500 or less.
The current study support revealed half (n=5) of the respondents had budgets over
$100,000 and half (n=5) had budgets under $100,000. There were two schools with budgets
ranging from $21,000-$50,000. All ten subjects (n=10) were asked to identify the Life Skills
budget. Only one respondent reported they had no budget because at the time of this study he
was just hired and the Athletic Director had not yet decided what the Life Skills budget would
be. Subjects were asked if the budget increased or decreased over the past two years. Five
indicated their budgets increased, four indicated the budget stayed the same, and one indicated
they did not have a budget because they just started their position. Subjects were asked where the
Life Skills offices were located. All ten (n=10) reported the Life Skills offices were located in
the athletic department. Subjects were asked who was responsible for the Life Skills Program.
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Ten of the respondents indicated they responsible, and one of the respondents indicated the Life
Skills coordinator was responsible.
This current study revealed that 50% of Life Skills Directors felt their programs were
underfunded, which is almost 10% greater than what previous literature had revealed. In
addition, contrary to previous literature on the average budget for Life Skill programs, this study
revealed the budgets increased by 50%. Overall, this study did not support previous literature
regarding funding the budget for Life Skills programs. In this study the budgets were much
higher, and the programs had more funding than what previous literature reported.
In this study, effectiveness was assessed by inquiring about the Life Skills Commitment
Statements and implementing Murdock’s (2010) instrument based on Life Skills’ five
Commitment Statements. Effectiveness was also assessed by asking Big Ten athletic
administrators open ended questions inquiring about the strengths of their institution’s Life Skills
Program.
Practical Implications
The NCAA Life Skills office—a well-known collaboration between the NCAA national
office, the 1,200 member institutions, and conference offices—was committed to the total
development of student-athletes, preparing them with "life skills" that are useful throughout the
college experience and after graduation. Previously known as Life Skills, the student-athlete
development program was modeled after the “Total Person Project” established by Dr. Homer
Rice, longtime athletics director at Georgia Institute of Technology. The project stemmed from
Dr. Rice’s belief that excellence is a result of a balanced life—including academic achievement,
athletic success, and personal wellbeing—core values which Life Skills administrators across the
NCAA membership bring to their everyday interaction with student-athletes (NCAA, 2009).
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The Life Skills five distinct commitments are: (a) Commitment to Academic Excellence; (b)
Commitment to Athletic Excellence; (c) Commitment to Personal Development; (d)
Commitment to Career Development; (e) Commitment to Service.
Currently, the leadership development department of the NCAA coordinates and
facilitates cutting-edge education and training for student-athletes, coaches and athletics
administrators from NCAA membership institutions, conference offices, and the national office.
The staff hosts more than 20 programs annually, at little or no cost to the membership. The
NCAA also provides on-going education and topical training to athletic professionals who
identify and serve student-athlete needs. The leadership development programming includes
practical and relevant subjects such as academics, athletics, service, personal development,
career development, engagement, communication, wellness, social networking, and coaching.
In 2014, the NCAA reached out to the membership with a collaboration initiative to
reinvigorate the Life Skills mission. The association sought dedicated administrators willing to
make a commitment to three actions teams These teams were charged with defining the
profession, bettering the emerging lives of NCAA student-athletes, supporting membership
professionals, as well as providing both student-athletes and administrators with tools to be
successful. The action teams formed were Yearly Initiatives, Life Skills Academy and Mental
Health. The mission and purpose changed tremendously since the inception of the Life Skills
Program. The following section briefly describes each of the action teams:
Yearly Initiatives Action Team
The Yearly Initiatives Action Team is charged with addressing the growing needs of Life
Skills administrators, bettering student-athlete opportunities, and increasing welfare initiatives
across all three divisions. The team is leading the effort to rebrand the profession’s current Life
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Skills name and logo, reevaluate the intent and goals of the mission, create an accessible
curriculum that will parallel the newly renovated brand, and enhance the current Life Skills
Symposium.
NCAA Life Skills Academy Action Team
The Life Skills Academy action team is developing a cutting-edge academy for studentathlete development administrators. The selected participants periodically gathered over a twoyear (2014-2016) period for topical continuing education programming, expertly-designed
training to better serve student-athletes; as well as skill development workshops specific to job
responsibilities. Vetted topics will be immediately transferable to work on campus or in the
conference office. These topics could include budget management, strategic planning,
communication, fundraising, emotional intelligence, and technology. The Academy will also
connect engaged athletics professionals committed to supporting each other throughout the twoyear education process.

Mental Health Action Team
The Mental Health action team, in collaboration with the NCAA Sport Science Institute,
is developing expert methods to best educate student-athlete development administrators on
campus about prevalent wellness issues such as mood disorders, substance abuse, and anxiety
disorders. Life Skills administrators typically do not handle specific mental health cases, yet it is
crucial they understand how to manage sometimes difficult situations and incorporate best
practices to appropriately refer student-athletes to the necessary help.
The action team, comprised of athletics professionals and clinical psychologists, is
crafting efficient tools and application-oriented resources that address a variety of mental health
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issues. This approach will provide direction and empower administrators to best serve the needs
of the student-athletes.

Recommendations to College Athletic Administrators
Based on the literature and current research findings, the following recommendations are
made for future of Life Skills Programs:
1. The development of a focus group of Life Skills administrators examining the needs
of Life Skills Programs at NCAA institutions. This group of highly skilled experts
will set standards and measure outcomes. Once this is accomplished, a curriculum can
be administered and implemented for all Division I schools. The ultimate purpose of
the Life Skills focus group would consist of the following:
a. Develop a matrix of Life Skills Programming initiatives.
b. Advocate for the establishment of Life Skills Programming across all NCAA
divisions (I, II and III).
c. Develop a reporting structure with all Life Skills Programs across all NCAA
divisions (I, II and III). The structure would have the Life Skills Director
provide annual reports to the athletic director, president, board of trustees and
to the NCAA focus group.
d. Develop a central reporting agency for Life Skills administrators at all NCAA
institutions in all divisions (I, II and III) to provide Life Skills administrators
accountability of the programming they initiated throughout the academic
year.
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2. The development of a Life Skills academy for high school student athletes. The
purpose for this academy is to prepare high school student-athletes—mentally,
emotionally, and spiritually—for the rigors of college life.
3. The development of a fully comprehensive career, academic and personal
development enrichment plan. In addition to preparing the student-athlete in the
classroom and on the field, all of the respondents in this study indicated that
preparing student-athletes for life beyond college was very important. There should
be a curriculum that is tailored for students in their freshman, sophomore, junior, and
senior years.
4. The establishment of permanent partnerships with alumni. Each school can
incorporate alumni within all of the three commitment areas: provide career
opportunities for alumni to have access to alumni networks; participate in career fairs;
provide mentorship to current student-athletes; provide internships and shadowing
opportunities for student-athletes. More importantly, allow student-athletes to
participate in all of the programming for them. In this study more than half of the
schools had their alumni base integrated into the Life Skills Programming.
5. Create a mandatory orientation program for freshman and transfer students based on
the findings of this study.
6. Restructure coaches’ contracts similar to those who have incentives for their
graduation rate or APR score. The researcher recommends the coach makes it
mandatory for the student-athletes to attend and participate in the Life Skills seminars
offered throughout the year by the athletic department. Whereas graduation rates and
APR scores are very important, it is also important to address issues related to
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coaches being held to a standard to ensure student athlete attends mandatory Life
Skills Programs. The researcher feels such contracts should contain clauses that
monetarily penalize coaches because the mental, emotional and professional
development of the student-athlete is just as important as if the student-athlete is
academically eligible. Clauses that carry penalties should also be extended to assistant
coaches’ contracts (Gragg, 2004).
7. Increase the number of African American staff members. In this study, there were
three African American administrators. Historically, the number of African American
faculty and staff members at predominantly white institutions (PWIs) have been
extremely low (Gragg, 2004). In this study, an African American administrator
reported he was frustrated with the apathy and leadership of the African American
student-athletes.
8. Develop diversity initiatives for minorities. In this study, four of the ten respondents
reported diversity programming for minorities (i.e., women, LBGT, and international
students) was a major strength. One of the unique aspects of the Big Ten is that each
school in the conference designates a diversity intern to represent the Big Ten. It is
mandatory that each team has a representative. Four of the ten schools reported
diversity initiatives were a major strength in their Life Skills Programs.
9. Hire outside Life Skills companies whose mission is to empower student-athletes.
Established companies such as Jensen Leadership Academy, Career Athletes, and
Scholar Baller have each offered programming during the past twenty years that
assists Division I schools with leadership skills. Jensen Leadership Academy works
closely with two Big Ten schools. In one of their specialized leadership programs
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they choose 100 student-athletes to participate in the academy per year. It consists of
three levels. At the Emerging Leader level student-athletes are not leaders yet, but are
seeking to become leaders. At the Veteran Leader level they are starting to assume
some leadership responsibilities. As seniors they participate in Leadership 360. At
this level, seniors gather around a table to talk about their team and ways to better
lead their team.
10. Develop a mentorship program. In this study, one program created a mentorship
initiative for "at-risk" student-athletes by providing them an objectives-based study
hall staffed with professional educators who can address the students' study skills,
academic needs, and provide homework support.
11. Enhance programming for African American and minority student-athletes. In this
study the percentage of African American student-athletes was less than 6%.
12. Develop specific programming for female and male student-athletes. As a former
student-athlete, and having the unique opportunity to work with many NCAA
Division I student-athletes, it was alarming to witness the number of social and
personal issues many of the female and male student-athletes face. In this current
study, three administrators reported providing programming for their female and male
student-athletes. Some of the student-athletes stated they felt more comfortable
discussing issues like domestic violence, rape, abortion, gender identity, and isolation
with members of their own gender. One administrator created an annual program
designed to empower women in various careers, and the female student-athletes
reported that it was one of their favorite program throughout the year.
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13. Develop a Life Skills Programming guide for 2015-2016 and beyond. The
programming guide will serve as a matrix for all athletic directors at the Division I
level, regardless of conference or school size. The NCAA could use this study to
evaluate effectiveness at smaller NCAA member institutions in Divisions II and III.
Based on the findings of this study and extant literature, these variables are relevant to
college presidents, athletic administrators, college coaches, and potential readers. The following
variables must be taken into consideration when an athletic director is selecting an individual to
manage a the Life Skills division of an NCAA Division I athletic department: title of the Life
Skills program; job title of the Life Skills program administrator; budget for the Life Skills
program; organizational structure; and Life Skill Commitments statements.
The Future of Life Skills Programs
Based on the current research, the titles of the Life Skills Program varied. When the Life
Skills Program was introduced in 1991, each school was encouraged to use the title on their
campuses. Over the past twenty-four years, many schools have changed the name of their
program and just utilized the five Commitment Statements. In this study, six of the ten schools
utilized the name “Life Skills” in their program name. Three of the schools used the names
“Leadership,” “Student Athlete Development,” and “Excellence” in their titles. I would
recommend the name have some derivation of “Life Skills” and “Student Athlete Leadership” in
the title of the program because the majority of NCAA Division I schools considered to have
stellar Life Skills Programs have moved in that direction. In addition, many of the Life Skills
Directors that are considered to be experts among their peers across the country the researcher
spoke with feel this is the direction the profession is heading.
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Job Title of the Life Skills Program Administrator
Since the inception of the Life Skills Program, the title of the program administrator has
also evolved. Many had “coordinator” in the title while having to perform other roles in the
athletic department such as: compliance director, tutor, academic counselor and many others. As
athletic departments grew, so did the demands of providing programming for student-athletes to
meet the five Life Skills Commitment Statements. Athletic directors began hiring administrators
who focused only on Life Skills. In this study, the job titles of the Life Skills administrators
varied among the participants.
Based on the findings of this study, it is important that the administrator’s title include
some variation of the term “student athlete development.” Globally, universities are working to
develop students who are able to function mentally, spiritually and holistically. The studentathletes should also have the opportunity to develop in the same capacity as the regular student
population. In this study, six of the administrators had “student athlete development” in the title.
Moreover, there were other variations of the word “development” in the title such as: “career
development.” After speaking to some of the senior leadership of the NCAA and seven members
of the NCAA action team, the researcher recommends using the terms “Life Skills” and “student
athlete development” in selecting an appropriate title for the administrator.
Budget for Future Life Skills Programs
Perhaps one of the biggest needs for improvement identified by the findings of this study
was the need to increase the budget for the Life Skills program at many of the institutions.
Suggestions concerning financial support were recommended by schools with budgets under
$100,000 (half of the respondents). According to Wright (2002), 50% of the Life Skills
coordinators reported that funding was never or rarely sufficient. Wright (2002) found that
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42.9% of the Life Skills coordinators felt their programs were sufficiently funded, and 32% felt
their programs were not sufficiently funded. Goddard (2004) reported that some institutions had
budgets of $25,000, but most must worked within a budget of $2,500 or less. The current study
revealed half of the respondents had budgets over $100,000. There were two schools with
budgets ranging from $21,000-$50,000. When subjects were asked if their budgets changed in
the last two years five indicated their budgets increased, four indicated the budget stayed the
same, and one indicated they did not have a budget because they just took on their position.
Based on the current research and interviews that were conducted with NCAA Division I
Life Skills program administrators and athletic directors across the country, it is important the
average budget should not be under $150,000. In this study, the researcher found schools with
budgets of $100,000 or above tended to have the most effective programming. Those schools
also had larger staffs and received the most support from the administration and coaches.
Organizational Structure of the Life Skills Program
It is imperative that all program administrators be on the senior athletic administrative
team. In this study, only four administrators were on the athletic senior leadership team and
reported to the athletic director. The remaining six administrators reported to senior leadership.
This was consistent with previous research by Farrell (1996), Wright (2002), Goddard (2004),
and Murdock (2010). None of those studies reported that program administrators were on the
senior leadership team. In this study, three respondents reported that being on the senior athletic
leadership team helped influence the importance of Life Skills, provided the staff a better
understanding, and emerged as a common theme. Administrators on the senior leadership team
expressed the following:
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Being on the senior administrative team carries a lot of weight, the executive staff values
the work we are doing means a lot helps to foster consistency in what we do with the
student-athletes.
Program administrators should have the title of “director.” The researcher found from
speaking to athletic administrators in this study—as well as other NCAA Division I athletic
administrators—that they felt they received more respect and were taken more seriously from
their peers with this title. See Appendix Page 146 for Recommended Life Skills Organizational
Chart.
Each year the NCAA sponsors the Life Skills Symposium. It is a three-day program for
athletics professionals whose job responsibilities include student-athlete development. Attendees
receive relevant, effective, and practical training through various workshops, breakouts, and
general sessions equipping them with a toolkit to best serve the continuously-changing needs of
student-athletes. Based on findings from this study the researcher commends commitments each
conference should:
1. Provide campus and conference resources year-round. In addition to the annual
NCAA Life Skills Symposium, most (if not all) NCAA Division I conferences have
an annual conference with athletic administrators assisting athletics professionals in
translating lessons learned through leadership and becoming a better administrator. In
addition to the yearly conference, they should also create platforms for all the Life
Skills administrators to meet collectively and discuss best practices. Currently, the
Big Ten has an annual conference meeting, but it does not have a Life Skills
component or meeting focusing on Life Skill Programming and initiatives.
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2. Each Life Skills administrator in the conference should have mandatory monthly calls
and participate in discussions with other Life Skills administrators at conference
member schools.

3. The leadership of development unit of the NCAA annually distributes over $2.5
million in grants to institutions and conference offices. In addition, the conference
should provide financial resources for the athletic directors, Life Skills administrators
and their staff to attend the mandatory conference meeting on Life Skills.

Commitment Statements for Life Skills
When the CHAMPS/Life Skills Program was introduced to NCAA member schools,
there were five distinct commitments: (a) Commitment to Academic Excellence; (b)
Commitment to Athletic Excellence; (c) Commitment to Personal Development; (d)
Commitment to Career Development; (e) Commitment to Service. It was the belief of the NCAA
leadership and governing boards that the implementation of the five commitment areas of
emphasis would assist student-athletes during their tenure on and off campus, and would assist in
their transition from college to life after school (NCAA, 2005).
Based on the extant literature and the findings of this study, the researcher recommends
the Commitment Statements contain the following: Commitment to Academic Excellence,
Commitment to Athletic Excellence, and Commitment to Personal Development (i.e., Service,
Career Development, and Mental Health).
Additional Recommendations for Athletic Directors
Based on the dearth of research of Life Skills, investigating the effectiveness of Life
Skills, and the findings of this study and existing literature, the following recommendations are
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offered: athletic directors are (a) encouraged to continue to be supportive of a Life Skills
Program in their department, and (b) to encourage the director of Life Skills to develop and
enhance the program each year. In addition, the researcher recommends Life Skill programs
should have a holistic approach to encouraging academic integrity, increasing the APR for all
sports, and educating student-athletes on societal issues such as exploitation and drop-out rates.
Recommendations for Further Research
Recommendations for Further Research include:
1. Analyze Life Skills Program effectiveness with athletic directors, student athletes,
coaches, and college presidents in the Big Ten Conference, and eventually to all NCAA
conferences (Divisions I, II and III). The purpose would be to assess whether results vary
among the different conferences. Such a study could help Life Skills Directors create
programming that fits the specific needs of their student-athletes. The study would also
assist administrators and athletic directors with understanding the needs of their studentathletes.
Goddard (2004) found students who have been in school less than two years
believed the Life Skills Programs are less effective than those engaged in the Life Skills
Program for a longer period. Adding to the debate, Goddard (2004) found that developing
a needs assessment of the transfer student-athletes would help lead to greater
effectiveness in the Life Skills Program for the transfer student-athletes. The data from
this study indicated that in the most successful programs the athletic directors, student
athletes, college presidents, and coaches all had positive perceptions of their Life Skills
Program.
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2. Conduct research to see if there are Life Skills Programs at historically black colleges and
universities (HBCUs). If so, examine the effectiveness of the programs. Since the
NCAA’s inception of the Life Skills Program in 1991, there has not been any research
done on Life Skills at HBCUs. Another major issue regarding Life Skills at HBCUs is the
implementation of the APR and its tough sanctions on HBCUs. This has affected many
HBCU’s academically and athletically. Sanctions have also impacted the psyche of many
student-athletes attending HBCUs. To affect change with the APR and HBCU’s there has
to be a directive from the president or chancellor (Fairbank, 2011).

Future research should examine the broader scope of these issues related to Life Skills in
all aspects of intercollegiate and interscholastic athletics. Investigating high schools, community
colleges, and other collegiate levels such as Divisions II and III and the National Intercollegiate
Athletic Association can only enhance our understanding of these important decisions in college
sports. Data using various theoretical models with objective and subjective measurements can
inform us about the emerging patterns in Life Skills for student-athletes.
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Appendix B—Participant Cover Letter

Subject: Survey Request Participation
Dear Participant:
My name is Marc Williams; I am a doctoral student at West Virginia University in Morgantown,
West Virginia in the college of Education and Human Resources under the supervision of Dr.
Sam Stack, a Professor in the College of Education and Human Resources. This letter is a
request for you to take part in a descriptive analysis of CHAMPS/Life Skills Programs at
selected Division I NCAA institutions. I am very interested in your perspective since you are an
administrator over a CHAMPS/Life Skills Program. The West Virginia University Institutional
Review Board (IRB) has acknowledgement of this study on file.
Your participation in this study is greatly appreciated and should take approximately 20 minutes
to complete the following research packet.
Please note that your participation in this study is totally voluntary. There are no foreseeable
risks associated with your participation in this study. If you find that you feel uncomfortable with
any of the questions you encounter, you may withdraw at any time. The survey responses you
provide with be kept strictly confidential and will be destroyed after the study concludes. All
data will be reported in the aggregate. I will not ask any information that should lead back to
your identity as a participant. You may skip any question that you do not wish to answer and you
may discontinue at any time. Please contact me at mwilli66@mix.wvu.edu if you would like a
copy of the summary of the results, or if you have any other questions.
Thank you for your time and help with this study.
Sincerely,
Marc Williams, Ed.D. Candidate
West Virginia University
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Appendix C—Questionnaire

CHAMPS/Life Skills Survey
Demographics
1. What is the name of your College or University?
2. What is your gender?
Male
Female
3. Please indicate your institution's 2013 Graduation Success Rate.
1 - 50%
51-79%
80-100%
4. What is your Race/Ethnicity?
African American
Asian
Caucasian/White
Latin American
Native American
Other (Specify)
5. What is your current job title?
6. How many years have you been employed in your current role?
7. Does your athletic department have a CHAMPS/Life Skills Program? Yes

No

8. How many years have you been involved as an administrator in the CHAMPS/Life Skills
Program at your institution?
1 month to 1 year
2 years
3 years
4 years
5 or more years
9. How many years has your current institution been involved in the CHAMPS/Life Skills
Program?
1 month to 1 year
2 years
3 years
4 years
5 or more years
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10. Please indicate student size of enrollment at your institution.
1,000 to 10,000
10,001 to 15,000
15,001 to 25,000
25,001 to 35,000
35,001 and more
11. What is your highest level of education attained?
High School
Associates
Bachelors
Other (Specify)

Masters

12. Were you a former College Student Athlete? Yes

No

13. If yes, what position(s) and/or event did you play?

14. Academic College Major?

Doctorate

College Sport (List)

Academic Minor?

15. How many Student Athletes by gender are at your current institution? Male _Female_
16. On a weekly basis, how often do you have face to face interactions from your studentathletes? Once a day Twice a week Three times a week
Never__ Other
(Specify)
17. Do you attend Student Athletes’ practices? Once a day
week
Never Other (Specify)

Twice a week

Three times a

18. Do you attend Student Athletes’ home games? Never
Always

Seldom

Sometimes

19. Do you attend Student Athletes’ away games? Never
Always

Seldom

Sometimes

20. Does your CHAPMS/Life Skills Program include each of the five components listed
below?
Commitment to Academic Excellence
Yes
No
Commitment to Personal Development
Yes
No
Commitment to Career Development
Yes
No
Commitment to Athletic Excellence
Yes
No
Commitment to Service
Yes
No
21. Is it mandatory for your student-athletes to attend the CHAMPS/Life Skills seminars?
Yes
No
If no, why not?
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22. Which sports attend Life Skills seminars regularly?
23. Which sports are NOT required or tend to attend Life Skills Programming?
24. How would you assess the overall effectiveness of your CHAMPS/Life Skills Program?
Very effective
Somewhat effective
Effective
Ineffective
Very ineffective
25. What is the annual budget for your CHAMPS /Life Skills Program?
Less than $20,000
b. 21,000-$50,000
c. $51,000-$99,000
d. $100,000 and above
26. Has the budget for the program increased or decreased over the past two years?
Increased
Decreased
27. Where are the CHAMPS /Life Skills administrative offices located on your campus?
Student Affairs
Athletic Department
Other
28. What are the incentives for student-athletes to attend the CHAMPS/Life Skills Seminars?
29. What is the overall effectiveness of your Life Skills Program?
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Appendix D—Open-Ended Questions
1. What do you feel are the strengths of your CHAMPS/Life Skills Program?
2. What is the participation of your revenue generating sports in your CHAMPS/Life Skills
Program?
3. What new programs or initiatives would you add that your program does not currently offer that
would make a positive impact on your student-athletes?
4. What concerns, if any, do you have about your school's CHAMPS/Life Skills Program?
5. What is the “buy in” (i.e., support) from the following University officials?
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Appendix E—Best Practices Questionnaire
Best Practices These items are based on the NCAA's instructional resources dusters of the
CHAMPS/Life Skills (i.e., Academic Commitment, Career Development Commitment, Athletics
Commitment, Development Commitment and Service Commitment),
Please check the most appropriate rating concerning the level of effectiveness of your school's
CHAMPS/Life Skills Program relative to each italicized instructional resource area with
1 – Totally Ineffective through 5 – Totally Effective for each item. If your program does not
address an item check "N/A" on the survey form.
Instructional Resources

Totally
Ineffective

Please rate your program's
effectiveness in addressing the
ACADEMIC COMMITMENT with
respect to:

1

2

3

4

Totally
Effective

Not
Addressed

5

0

Totally
Effective

Not
Addressed

Study Skills
Goal setting
Time
management
Tutoring
program
Supervised
study hall
Orientation
program
Academic
assessment program
Academic
Advising
Student
athletes finishing their school
curricula
Academic
counseling program
Student
athletes completing scholarship
applications
Academic
awards and honors
Totally
Ineffective
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Please rate your program's
effectiveness in addressing Its
CAREER DEVELOPMENT
COMMITMENT component with
respect to the following:

13. Job search Process
14. Addressing developmental
concerns—Freshman-senior
years of college

15. Post-College career
preparation
16. interactions with agents

17. Student athlete
participation in alumni career
networking

1

2

3

4

5

0
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Please rate your program's
effectiveness in addressing
its ATHLETICS COMMITMENT
component with respect to
the following:
18. Athletic coaching
19. Athletic department
operations
20. Support programs for
athletics-related issues
21. Student athlete
interviews
22. Student athlete
leadership development
training

Please rate your program's
effectiveness In addressing
its PERSONAL
DEVELOPMENT
COMMITMENT component
with respect to the
following:
Nutrition
program
Eating
disorder prevention
education
Personal
relationship management
Sexual
responsibility
Developing
self-esteem
Academic
assessment program
Academic
Advising
Student
athletes finishing their
school curricula

Totally
Ineffective
1

Totally
Ineffective
1

2

2

3

3

4

Totally
Effective
5

Not
Addressed
0

4

Totally
Effective
5

Not
Addressed
0
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Academic
counseling program
Student
athletes completing
scholarship applications
Academic
awards and honors
Social
Development
Social
etiquette
Dealing with
authority
Understandi
ng diversity
Celebrating
diversity
Fiscal
responsibility
Violence
prevention
Totally
Ineffective
Please rate your program's
effectiveness in addressing
its SERVICE
COMMITMENT component
with respect to the
following: Totally Effective,
Totally Ineffective:

Mentoring
Peer
education
Peer
counseling
Student
athlete assistance program
Working in
the community

1

2

3

4

Totally
Effective

Not
Addressed

5

0
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Appendix F—Life Skills Survey Results
L i f e Sk i l ls S u r v e y
1. What is the name of your College or University?
Answer
2. What is your gender?
Answer
Male
Female
Total

7
3
10

70%
30%
100%

3. Please indicate your institution's 2013 Graduation Success Rate
Answer
0 - 50 %
51 - 79 %
80 - 100 %
Total

0
1
9
10

0%
10%
90%
100%

4. What is your Race/Ethnicity?
Answer
African American
Asian
Caucasian/White
Latin American
Native American
Other (Specify)
Total

3
0
7
0
0
0
10

30%
0%
70%
0%
0%
0%
100%

5. What is your current job title?
Answer
Associate Athletic Director for Student-Athlete Development
Associate Athletic Director - Academic Services
Associate Athletic Director for Life Skills
Assistant Athletic Director, Student-Athlete Development
Director of Leadership and Life Skills
Associate Director For Athletic Academic Support and Life Skills Coordinator
Assistant Athletics Director - Life Skills and Career Development
Assistant Director of Academic Services, Student-Athlete Development
Director of Student-Athlete Development
Total:

1
1
1
1
1
1
1
1
2
10

10%
10%
10%
10%
10%
10%
10%
10%
20%
100%

6. How many years have you been employed in your current role?
Answer
Less than a year
1 - 2 years
3 - 5 years
6 - 10 years
11 - 20 years
21 - 30 years
Total:

2
3
2
1
0
2
10

20%
30%
20%
10%
0%
20%
100%

7. Does your athletic department have a CHAMPS/Life Skills Program?
Answer
Yes
No
Total:

10
0
10

100%
0%
100%

136
8. Please indicate student size of enrollment at your institution
Answer
1,000 to 10,000
10,001 to 15,000
15,001 to 25,000
25,001 to 35,000
35,001 and more
Total

0
0
1
2
7
10

0%
0%
10%
20%
70%
100%

0
0
1
6
3

0%
0%
10%
60%
30%

Total

10

100%

10. Were you a former College Student-Athlete?
Answer
Yes
No
Total

5
5
10

50%
50%
100%

11. If yes to Q10, what sport did you play?
Answer
Tennis
Gymnastics
Swimming
Football
Multi-sport (Volleyball, Basketball, Softball)

1
1
1
1
1

20%
20%
20%
20%
20%

Total

5

100%

Male

337

52%

Female

306

48%

Total

643

100%

Twice a week

7
1

70%
10%

Three times a week

2

20%

Never

0

0%

10

100%

Seldom

0
0

0%
0%

Sometimes

7

70%

Always

3

30%

10

100%

Seldom

0
9

0%
90%

Sometimes

1

10%

Always

0

0%

10

100%

9. What is your highest level of education attained?
Answer
High School
Associates
Bachelors
Masters
Doctorate

12. How many Student-Athletes by gender are at your current insitution?
Answer

13. On a weekly basis, how often do you have face to face interaction with your student-athletes?
Answer
Once a day

Total

14. Do you attend student-athletes home games?
Answer
Never

Total

15. Do you attend student-athletes away games?
Answer
Never

Total
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16. Is it mandatory for your student-athletes to attend the CHAMPS/Life Skills seminars?
Answer
Yes

2

20%

No

8
10

80%
100%

Very effective
Somewhat effective

4
4

40%
40%

Effective

1

10%

Ineffective

0

0%

Very Ineffective

0

0%

N/A

1

10%

Total

10

100%

Less than $20,000
$21,000 - $50,000

0
2

0%
20%

$51,000 - $99,000

2

20%

$100,000 and above

5

50%

N/A

1

10%

Total

10

100%

Increased
Decreased

5
0

50%
0%

Stayed the Same

4

40%

N/A

1

10%

Total

10

100%

Total
17. How would you assess the overall effectiveness of your CHAMPS/Life Skills program?
Answer

18. What is the annual budget for your CHAMPS/Life Skills program?
Answer

19. Has the budget for the program increased or decreased over the past two years?
Answer

20. Where are the CHAMPS/Life Skills administrative offices located on your campus?
Answer
Student Affairs

0

0%

Athletic Department

10

100%

Other

0
10

0%
100%

Total
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16. Is it mandatory for your student-athletes to attend the CHAMPS/Life Skills seminars?
Answer
Yes
No

2

20%

8
10

80%
100%

Very effective
Somewhat effective

4
4

40%
40%

Effective

1

10%

Ineffective

0

0%

Very Ineffective

0

0%

N/A

1

10%

Total

10

100%

Less than $20,000
$21,000 - $50,000

0
2

0%
20%

$51,000 - $99,000

2

20%

$100,000 and above

5

50%

N/A

1

10%

Total

10

100%

Answer
Increased
Decreased

5
0

50%
0%

Stayed the Same

4

40%

N/A

1

10%

Total

10

100%

Total
17. How would you assess the overall effectiveness of your CHAMPS/Life Skills program?
Answer

18. What is the annual budget for your CHAMPS/Life Skills program?
Answer

19. Has the budget for the program increased or decreased over the past two years?

20. Where are the CHAMPS/Life Skills administrative offices located on your campus?
Answer
Student Affairs

0

0%

Athletic Department

10

100%

Other

0
10

0%
100%

Total
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Appendix G—Recommended Life Skills Organizational Chart

